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Preface

This training programme is one of many training packages

designed and produced by the ILO-MATCOM Project for the

training of co-operative managers in developing countries.

This package has a different target group: co-operative

field workers engaged in co-operative development work

among the rural poor at the grassroots level.

Co-operative field workers can play a potential role in

bringing about positive change among impoverished rural

communities. They can play both a catalytic and facili-

tating role by helping raise the awareness of the rural

poor so that they may take a more active role in transfor-

ming their own life situations instead of remaining passive

observers in the process of change. They can help organise

and nurture rural entrepreneurship among the rural poor

through co-operative and related group activities.

This manual provides an outline for a short course on the

approaches and techniques involved in promoting co-opera-

tive activities at the grassroots level, with particular

focus on the rural poor.

The ILO-MATCOM Project has collaborated with co-operative

organisations and training institutions in developing

countries in the production of the material and in the

improvement of management training.
 For 

more information

about the material and its use please write to:

Co-operative Branch
International Labour Office
CH-1211 Geneva 22
Switzerland.
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THE TRAINING PROGRAMME

1.

	

The Target Group

The course described in this training programme is

intended for co-operative field workers. In the

context of the programme a co-operative field worker

is any person whose job mainly involves promoting

co-operative activities at the grassroots level in

rural areas. Strictly for reasons of brevity, the

pronoun "he" has been used to mean "he or she".

To benefit from the course trainees should have a

basic knowledge of co-operation with a minimum of

two years of experience as co-operative field

workers.

2. Aim

The aim of the course is to help co-operative field

workers plan, stimulate and guide co-operative action

among rural people so as to promote entrepreneurship

as a means of combating rural poverty.

In particular, the course should enable trainees to:

-

	

identify the positive and negative processes with-

in the community which can influence development;

- assist groups in rural communities to identify

and plan small-scale co-operative projects;

- provide appropriate support in creating networks

between co-operative groups and maintain close

collaboration between such groups at the village

level and above;

-

	

recognise the need for participatory learning

-

	

assist in the planning, designing and implementa-

tion of education and training programmes for co-

operative groups.
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3. Duration

To conduct the complete programme as suggested in this

guide and utilising all material provided would take

approximately- ---hours (-- to -- days), depending on

the qualifications and experience of the trainees and

the hours worked each day. The time may well be ex-

ceeded, and the instructor must decide on the likely

duration in view of local conditions. A timetable

should be prepared accordingly.

4. Structure and Contents of the Course

The course is divided into eleven TOPICS, and each

topic is covered by a number of SESSIONS (altogether

29 sessions - see the outline on page XIII). This

should be seen as a "model outline" or suggestion,

which has to be adjusted to suit the actual needs of

the participants. Topics and sessions may be added or

deleted as required and more or less time can be allo-

cated for any part of the programme, time for practical

exercises can be increased, etc.

The contents of the sessions are organised in a rather

different way from other MATCOM trainers manuals. In

this guide the main substance of the session is presen-

ted in an essay form in what is called "Summary of the

Session". This is followed by a "Session Guide" which

provides some suggestions on how to conduct the

session. The instructor is expected to study this sum-

mary and use it as resource material for his presen-

tation. It is intended that on the basis of his own

skill and training experience, the instructor will

determine the most effective method of presenting the

material, bearing in mind, of course, that partici-

pative learning methods must feature prominently in the

sessions. For this reason the Session Guides are not as

elaborate as they normally are in the other MATCOM
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manuals. It is also hoped that this form of presen-

tation will, on special circumstances, facilitate

adaptation of the material for direct use by the

trainees.

5. Training Approach and Methods

The programme is based on the assumption that training

is expensive and that money for training is scarce.

Therefore, it looks upon training as an investment, and

unless the training yields results, the return on the

money invested in it will be nil.

On their return home from the training programme, the

trainees should therefore be able to show concrete im-

provement in their performance as field workers. In

order to prepare and equip the trainees to achieve

this, the programme must adopt a highly active learning

approach through the use of "participative" learning

methods and a built-in action commitment.

Trainees will not learn about Grassroots Co-operative

Action in a general and passive way. Their day-to-day

problems have been translated into realistic case stu-

dies, role plays and other problem-solving exercises.

Trainees (working mostly in groups and on their own)

will learn by solving these problems as in real life

with the necessary assistance and guidance from the

trainer, who will act more as a "facilitator" of learn-

ing than as a lecturer.

Every trainee has some ideas and suggestions from which

the others can learn. This material is intended to

allow and encourage every trainee to contribute as much

as possible from his own insights and experience, so

that all will go away with the accumulated knowledge

that each brought to the programme.
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This sort of shared learning is in fact almost always

, more important , than the knowledge that you, the in-

structor, or the: material itself, can contribute. You

should treat each trainee as a source of ideas and sug-

gestions which are at least as valuable as your own;

therefore, draw out, or "elicit" these contributions

The action commitment at the end of the programme will

give each trainee the opportunity of preparing an ac-

tion plan in which he will apply the knowledge and

ideas gained from the course and the strategies that he

will use to remove obstacles and to enlist the support

of superiors, colleagues and members of the target

group. Each trainee's action plan will be presented at

the plenary session where the knowledge and expertise

of colleagues will contribute to its refinement.

6. Adapting the Material

Before using the programme in a real training situ-

ation, it will probably be necessary to adapt it. This

can be cone as follows:

Read through the programme and decide whether

- the programme can be run as it is;

- only certain topics or sessions should be used;

- new topics and sessions should be added.

Your decision will depend on the training needs of your

trainees and the means you have at your disposal.

Carefully read through the sessions you have decided

top use. Check the subject matter in the summaries,

the session guides and the handouts. Modify them to in-

clude local currencies, names, crops, etc. Such adap-

tation will help trainees identify themselves more

easily with the people and the situations described in
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the handouts, and will considerably increase impact and

effectiveness of the training programme.

Under special circumstances (e.g. where it is absolut-

ely impossible for, one reason or another, to organise

training courses for co-operative field workers), the

material may also be adapted for individual study by

trainees. This would require amplification of the

"Summaries", inclusion of additional case studies and

other exercises, and removal of the session guides.

Adaptation for this purpose must be done by highly

competent trainer/subject specialists.

Do not feel that this guide is like a book which con-

tains the only answers. It is merely a collection of

suggestions and ideas, which you must adapt, modify,

use or reject as you think fit. The best evidence that

you are using the material properly will be the amount

of changes, additions and amendments you have yourself

written into this copy.

7. Preparing the Training Material

Handouts (activity sheets, working aids, case studies,

and role play briefs) constitute an important part of

the training material in the programme. They can be

reproduced from the original handouts supplied in the

ringbinder, after the necessary adaptation has been

made. Reproduction may be done using whatever method

is available: stencil, offset printing, photocopy, or

other.

The only item of training equipment which is absolutely

essential is the chalkboard.

Some suggestions for visual aids are given in the

session guides. If flip charts or overhead projectors

are available, you should prepare your aids in advan-

ce. If they are not available you can still use the

chalkboard.
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The Pre-course Questionnaire should be sent to trainees

in advance. Trainees should be asked to complete it

and hand it in at the beginning of the training pro-

gramme.

8. Prepare yourself

Some trainers may feel that material of this sort means

that they need only spend a few minutes preparing for

each session. This is not the case. You should go

through the following steps before conducting any

course which is based wholly or in part on this mater

ial:

	

a) Read carefully; be sure you understand the con-

tent, and that you envisage what is intended to

happen in the classroom.

b) Work through the summary of the session and prepare

notes which will help amplify the contents of the

summary. Decide on additional aids to use for pre-

senting these material.

c) Work through all the session exercises; be sure

that you understand them completely and try to pre-

dict the errors the trainees are likely to make,

and the different answers which may not be wrong,

but which will be worth following up.

d) Look up and write down on the material itself, as

many local examples as you can to illustrate the

points that are raised.

e) Plan the whole session very carefully; try to pre-

dict approximately how many minutes each section of

the session is likely to take, and make the approp

riate modifications to fit into the time that you

have available. Do not take the suggested time at

the beginning of the session guide too seriously.
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9. Conducting the Programme

While using the material, you should try to observe the

following guidelines:

1. Arrange the seating so that every trainee can see

the faces of as many as possible of the others; do

not put them in rows so that the only face they can

see is your own.

2. Be sure that the session is clearly structured in

the trainees' minds; outline the structure at the

beginning, follow it or say that you are diverging

from it, and summarise what has happened at the

end.

3. Bear all the learning points in mind, and do not

forget the job-oriented objectives of the session.

4. Be flexible, do not follow the material slavishly

and be prepared to change the approach, depending

on what trainees, themselves, suggest.

5. Avoid, whenever possible, telling the trainees any-

thing; in a successful session all the points will

have been elicit from them by skilful questioning.

6. If you fail to elicit a particular answer from the

trainees, it is your fault not theirs. Persist, by

asking the same question in different ways by hint

ing and so on, and only make the point yourself if

all else has failed.

7. Use silence as a weapon; if nobody answers a ques-

tion, be prepared to wait for 20 or 30 seconds in

order to embarrass somebody into making an attempt.
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8. Avoid talking yourself. Trainees' discussion and

suggestions should occupy around three quarters of

the total time; ask, listen and guide rather than

talk. ( The more you yourself talk, the more you are

revealing your own insecurity and ignorance of the

subject, in that you are not willing to risk ques-

tions or comments with which you cannot deal).

9. Never ridicule a trainee's answer or suggestion;

there is bound to be some merit of it somewhere,

and the very fact that he or she has put forward a

suggestion is commendable.

10. If you cannot answer trainee's question, or comment

on a suggestion, (or even if you can) ask another

trainee to answer or make a comment. You are the

facilitator, not the source of knowledge.

11. Write trainee's own words on the chalkboard when-

ever possible; do not follow the words in the mater-

ial, even if they 
are more precise.

12. Be prepared to act as "Devel's Advocate" by support-

ing the opposite view to that held by the majority

of participants; there are usually no right or

wrong answers to development questions, and

trainees must see and understand both sides of

every issue.

13. If trainees appear to be following a quite different

track from that suggested in the material, do not

dismiss this out of hand; it may be useful or more

so.

14. Call on the silent, and if necessary silence those

who talk too much.
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15. Be sure that everybody understands what is going on;

do not allow the discussion to be taken over by the

few who understand.

16. Be dynamic, lively and active. Move around, walk up

and down the classroom, and generally keep everyone

alert to your physical activity.

10. After the Course

Note down each trainee's action commitment, and be sure

to contact every trainee, in person or at least by let-

ter, about six months after the end of the course to

find out how they have managed to apply what they have

learned and how well they are implementing their action

commitments. If they have failed, it is not they who

were at fault, but the course. Either the training was

ineffective, the trainees were poorly selected or you

failed to recognise problems which might prevent them

from applying what they learned.
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THE TRAINING PROGRAMME

CONTENTS

TOPIC

	

SESSION

1. Vision of Change

	

1.1 Climate setting

1.2 Marginalization

1.3 Co-operative values and

Principles

1.4 The need for Co-oper-

ative Action

1.5 External Support

1.6 Co-operative Development

Agencies

2. Identifying the Target

	

2.1 Identification as a

Two-way Process

2.2 Identifying the Poor in

the Village Situation

2.3 Some Drawbacks in the

Identification Process

3. Identifying

	

3.1 Dialogue with Household

Co-operative Micro

	

Members

Projects

	

3.2 Searching for Solutions

through Discussion

3.3 Leadership

4. Feasibility and

	

4.1 Assessing the Feasibil

Planning

	

ity of Micro Projects

4.2 Planning Micro-Projects

5. Education and Training

	

5.1 Participatory Approach

to Education and

Training

5.2 Input from Subject

Specialists
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THE TRAINING PROGRAMME

CONTENTS

TOPIC

	

SESSION

6. Mobilisation of Savings

	

6.1 External Financing:

Credit and Subsidies

6.2 Mobilising Local Re-

sources: Co-operative

Savings

6.3 Subsidised Credit and

its Dangers

7. Management Support

	

7.1 Organisation, Commun

Services

	

ication and Financial

Management

7.2 External Management

Services

8. Linkages with Third

	

8.1 Linkages: Benefits and

Parties

	

Risks

8.2 Negotiating with Power-

ful Parties

9. Process Extension and

	

9.1 Process Extension

Movement-Building

	

9.2 Movement-Building

10. Monitoring and

	

10.1 Monitoring and Self

Evaluation

	

Evaluation

10.2 Evaluation by Field

Workers and Co-oper-

ative Leaders

11. Conslusion

	

11.1 Evaluating the Course

11.2 Action Commitment
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SESSION 1.1

CLIMATE SETTING

Objective: To enable both trainees and trainer to know

each other thus setting a favourable climate

for learning.

Time:

	

2 - 3 hours.

Material:

	

- Pre-course questionnaire.

- Timetable.

- List of trainees.

- Handout: "Leading Questions for Mutual

Interviews".
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Session Guide:

1.

	

If a prominent person is to open the course he should

have been briefed well in advance about the need for

the course, its objectives, the trainees, the CDAs

they represent and their work in the field. He should

be asked to highlight the problems of the rural poor

and weaknesses in delivery programmes and stress the

need for a well-planned, coordinated and effectively

implemented co-operative action programmes. The very

crucial role of the CFW in carrying out this

important task should also be emphasised.

2.

	

See to it that any administrative matters such as

accommodation, payment of expenses, transport, etc.

are dealt with now.

3.

	

Point out that a training course such as this is an

investment. Estimate its total cost (including train-

ees' salaries while in training) and point out that

unless the benefit to the co-operative development

from this course exceeds its cost, the money would be

better spent elsewhere. Trainees must therefore con-

tinually relate what they are learning to their own

jobs all the time. If the material appears irrelevant



or mistaken, or if they do not understand how to use

it, they must say so in order that the course can be

modified accordingly.

4.

	

Go briefly through the course programme. Stress that

the trainees will be required to contribute and not

merely to listen. People learn not by passively

listening but by actively participating.

Ask each trainee to state briefly his training and

work experience, and what he hopes to gain from the

course.

Stress that everyone brings something to the course

and that the total experience in the group as a whole

is substantial. While the trainers and material will

provide ideas about techniques and a structure for

the course, a major input must come from the trainees.

themselves.

Explain to the trainees that you intend to contact

them after the course to assess how successful they

have been in implementing their plans.

5. Invite trainees to introduce themselves. Give each

trainee a maximum of two minutes to do this. Each

introduction should cover:

- name;

-

	

the institution/organisation represented;

-

	

main reason for attending the course.

6.

	

Introduce the "name game" starting by mentioning your

own name. The trainee next to you (remember your

class is arranged in such a way that you are all fac

ing each other) repeats your name, then mentions his

own. The one next to him repeats the last name men-

tioned, then his own. The procedure is repeated until

everyone in the class has taken part in the exercise.

The game will end by you repeating the last name men-
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tioned. Ask trainees to pronounce their names slowly

so that others can repeat them. Stress that the par-

ticipatory nature of the course requires that

trainees work closely together and to do so success-

fully they must remove psychological barriers that

inhibit free interaction. Knowing each other by name

is an important first step in that direction.

7.

	

Ask trainees to form pairs (they should be free to

choose partners). Distribute the handout "Leading

Questions for Mutual Interviewing" to each trainee.

Ask each trainee to interview his partner, using the

questions in the Handout. After the first round of

interviews they should switch roles so that the inter-

viewee becomes interviewer, and vice versa, using the

same questions.

8.

	

Ask each trainee to draw on the flip chart or chalk-

board the face of the partner he or she interviewed,

and under the face write a very brief summary of the

responses received from the interview. Point out that

trainees need not be artists to draw,faces nor should

the drawings resemble the persons depicted. This exer-

cise will help "break the ice" - i.e., drastically re-

duce the atmosphere of formality. It is likely to pro-

voke fun and laughter among the trainees-which is

well within our purpose.

9.

	

Summarise the session by explaining that this infor-

mal exercise has helped a great deal in removing some

of the initial barriers of communication. Emphasise

the need for trainees to get to know each other even

more - both inside and outside the classroom as this

will facilitate a better exchange of ideas and experi-

ences during the course.

katherine
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HANDOUT

LEADING QUESTIONS FOR MUTUAL INTERVIEWS

1.

	

What is your name?

2.

	

Where were you born?

3.

	

Which schools did you attend?

4.

	

What kind of training have you received?

5.

	

Are you married?

6.

	

Have you got children?

7.

	

Have you got brothers and sisters?

8. 
	   Are both your parents alive?

9.

	

What are your hobbies?

10.

	

What organisation
 
do you work for?

11.

	

What kind of work do you do?

12.

	

What aspects of your work do you enjoy most?

13.

	

What is your first impression of this course?

14.

	

What is your first impression of this group?

15. How do you expect this course to help you improve

your performance at work?
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SESSION 1.2

MARGINALIZATION

Objective: To enable trainees define marginalization and

identify the factors and forces which cause

it.

Time:

	

2 - 3 hours.

Material: Handout,

Activity Sheet.



Session Guide:

1.

	

Introduce the subject by describing marginalization

as defined in the Summary of the Session. Explain

that marginalization is a state of growing inequality

between a rich minority and a poor majority, result-

ing in increased hardship for the latter. Give only a

broad definition at this point.

2.

	

Ask trainees whether they have come across situations

in rural communities where marginalization has been

experienced. Ask them to describe the type of groups

and individuals involved in both cases.

3.

	

Elicit from trainees the external forces which play a

role in changing and shaping societies. Ask them to

assess the effect of such forces on the living con

ditions of the poor. A few trainees will probably men-

tion some of the factors. List them on the chalkboard,

incomplete as they might be.
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4.

	

Distribute Activity Sheet 1 and give trainees 5 min-

utes to study it carefully. While they are studying

it list on the chalkboard or flip chart the six fac

tors. Ask trainees to give examples on each factor

from their own experience.

It is possible that the trainees will disagree wholly

or partly with the analysis given in the Summary of

the Session. Moreover, the list of examples given in

the Summary may not be relevant to the situation ob-

taining in the trainees' places of work. Do not agree

or disagree with them. At this point the trainees are

still not quite forthcoming (the shy ones will still

be withdrawn). It is advisable that you have them

work in groups.

5.

	

Divide trainees into small groups of 3 - 4 persons.

Distribute Activity Sheet 2 and ask each group to

discuss the four questions in depth. Give them one

hour to do this.

In discussing the questions it is very important that

trainees draw from their personal experience and not

from general theory. To get the vision of the whole

group clear, ask each sub-group to organise and struc-

ture its conclusions in a systematic manner.

6. Get all the trainees to reassemble in a plenary

session where each group's secretary should present

the conclusions reached by his respective group.

Discussion should then ensue. Make sure there is no

digression from the main issue, which is the train-

ees' vision of rural conditions and the causes of

marginal ization. Remember that the trainees at this

stage of the course are still new to each other and

might not be quite open to one another. Discussing

the forces that cause rural poverty can be a sensi-

tive issue as it is not merely a discussion of facts

katherine



but also a revelation of political beliefs, attitudes

and inclinations. It can therefore spark off some

heated discussion where your neutrality and respect

for different opinions should prevail all the time.
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HANDOUT
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ACTIVITY SHEET

Discuss the following questions:

1.

	

Which forces or factors cause marginalization of the

rural poor?

2.

	

List the major factors or forces in order of import-

ance.

3.

	

When is someone considered poor in the areas where

you work? Are the poor in the minority or in the ma-

jority?

4.

	

Is it true that the living conditions of the rural

poor are getting worse when compared to those of the

people who are better off?

Write down the main conclusions on a flip chart. They will

be discussed in the plenary meeting.
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SESSION 1.3

CO-OPERATIVE VALUES AND PRINCIPLES

Objective : To enable trainees explain the basic co-oper-

ative values and principles and identify their

limitations with regard to the rural poor.

Time :

	

2 hours.

Material :

	

- Activity sheet 1 and 2.

katherine
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Session Guide:

1. Make a quick summary of the previous session and

state the objective of this one.

2.

	

Even if the trainees are working with co-operatives,

we cannot assume that they understand co-operative

values and principles.

Start the session by eliciting from trainees what

values and principles are and how the two differ.

Explain that values relate to ones' (an individual's

or society's) judgement of what is important in life

while principles relate to general laws or rules adop-

ted to guide certain actions or to form the basis of

conduct. Explain further that co-operative values re-

late to the way a co-operative is organised and how

it functions to fulfil the aspirations and enhance
the well-being of its members. Co-operative prin-

ciples on the other hand are the "guidelines" or

"code of conduct" upon which the organisation and

functions of co-operatives are founded.



3.

	

Elicit from the trainees the difference between by-

laws or Standing Orders and principles. Synthesise

contributions from the trainees by explaining that:

The principles apply to every co-operative, every-

where ; they are universal, while

Bylaws or Standing orders are the rules governing the

functions of a particular co-operative. They vary

from one co-operative to another according to its

type and objectives.

4. Present the Co-operative Values and Principles as

explained in the Summary of the Session.

5.

	

Divide trainees into groups and distribute to each

one Activity Sheet 1 and explain the questions so

that they are well understood. Then ask the groups to

discuss the four points and summarise their con-

clusions on a flip chart. Allow 25 minutes for the

exercise.

6.

	

Reconvene the trainees and ask each group to present

its conclusions on the four questions. This should be

followed by a plenary session at the end of which you

should summarise the main learning points from this

exercise.

7.

	

Divide trainees into groups and distribute Activity

Sheet 2 then proceed as in 5 and 6 above.
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ACTIVITY SHEET 1

Discuss and answer the following questions in your groups

and prepare answers to them.

1.

	

What are the basic human values which underly co-oper-

ative organisation and action?

2.

	

Are the co-operative groups you are working with only

pursuing material benefits or do members see and re-

cognise that their co-operative group also as a means

of realising other social, cultural or religious

values?

3.

	

In cases where human values have been disregarded,

what effects has this had on the economic and social

performance of such co-operatives?

4.

	

Do co-operatives get stronger or weaker when uphold-

ing non-material values and ethical principles? Give

reasons for your view and, if possible, provide some

examples.

katherine
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ACTIVITY SHEET 2

The following are the main features of the co-operative

principles adopted by the International Co-operative

Alliance at its 23rd Congress held in Vienna in 1966.

1.

	

Membership should be voluntary and available without

artificial restriction or discrimination.

2. Democratic administration and control ( one member,

one vote).

3.

	

Limited interest, if any, on share capital.

4.

	

Surplus, if any, should be distributed in an equit-

able manner in proportion to the member's transac-

tions.

5.

	

Promotion of education.

6.

	

Co-operation with other co-operatives at local, natio-

nal and-international levels.

Discuss the following questions in the group and prepare

answers to them.

1.

	

Do the co-operative groups you work
 
with apply these

principles?

2.

	

Do you think these principles are well adjusted to

the social/cultural setting of the people you are

working with?

3.

	

How would you modify these principles so as t o adapt

them to your particular situations?

Write your conclusions on a flip chart for presentation in

the plenary.

http://as.to
http://as.to
katherine
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SESSION 1.4

THE NEED FOR CO-OPERATIVE ACTION

Objective : To enable trainees recognise the need for co-

operative action as a means of changing living

conditions in the rural areas, and the role of

co-operative development agencies in that pro-

cess.

Time :	           2 1/2 hours.

Material :

	

Case Study.

katherine





Session 1.4

Sheet 2





Session 1.4

Sheet 3

Session Guide:

1.

	

Present the session as summarised above.

2.

	

Ask trainees to indicate whether the people they work

with do try to gain control over their lives in order

to maintain their dignity. If so, how do they do it?

Write down their answers on a flip chart. They will

probably mention:

-

	

working hard

-

	

producing more food

- relying on their own efforts rather than outside

help

-

	

helping one another

-

	

discussing common problems.



3.

	

Explain that the key word here is "self-reliance".

Explain what self-reliance is and make a clear dis-

tinction between "self-reliance" and "self-suffici-

ency".

Stress that self-reliance does not mean a state of

self-sufficiency (autarky) and that no individual or

community can survive as a self-sufficient unit. Ex-

plain the need for interaction with other institu-

tions e.g. government, traders and banks.

4.

	

Elicit from the trainees which form of self-help will

be more favourable for the poor: individual or co-

operative? They should give reasons for their

answers.

Write down the answers on a flip chart. It is likely

that most of trainees will say that most people pre-

fer working individually. Bring up these answers

later for comparison after the case exercise.

5.

	

Divide trainees into groups of not more than four

members each. Distribute the Case Study and allow up

to 30 minutes for the assignment to be completed.

Reconvene the trainees and ask each group to present

their conclusions. Briefly summarise the salient

points on the chalkboard. Group views will probably

differ.

6.

	

Conclude by stressing that although individual action

certainly has some advantages, they are overwhelming-

ly outweighed by those of co-operative action.
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CASE STUDY

For decades the people of Cardinallia Village have lived in

poverty. Despite their working very hard, their living

conditions have not improved in the least.

Most of the villagers are rice farmers. Rice is sold for

cash and also consumed as the staple food. Cardinallia has

a good soil and climate for fruits and vegetables but women

who usually cultivate them are discouraged because there

are no good markets for their produce. One has to travel to

the town, eleven kilometres away, to sell vegetables; that

takes too much time. Most of the rice crop that is not

consumed is sold to the village produce merchant who is

also the local money lender. As many of the villagers owe

him money, most of their harvest goes to pay for what they

owe. Apart from charging exorbitant interest rates, the

merchant/money-lender is also notorious for paying piti-

fully low prices for the produce. The villagers seem to

have no choice but to accept what he pays.

Assignment

1.

	

Has a situation like this occurred in your area of

work?

2.

	

If you were a co-operative CFW in Cardinallia, what

advice would you offer the villagers?

3.

	

In what way could co-operative action help solve the

problems of the people of Cardinallia?

4.

	

What problems would you foresee in initiating co-oper-

ative action in the area?

5.

	

Discuss the advantages and disadvantages of co-oper-

ative action in the village.
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SESSION 1.5

EXTERNAL SUPPORT

Objective: To enable trainees distinguish between self-

supported and externally supported co-oper-

ative activities, and identify the advantages

and disadvantages of the two forms.

Time:	            2 1/2 hours.

Material:

	

Case Study 1 - 2.
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Session Guide:

1.

	

Start with a brief summary of the previous session,

stressing the advantages of co-operative over individ-

ual action.

2.

	

Explain the objective of this session and give a very

brief overview of what will be covered.

3.

	

Explain that whether or not external support will con-

tribute to the development of self-reliance will lar-

gely depend on how such support is provided. The mode

of interaction between CDA and the rural poor is, in

fact, the main theme of this training course. It will

be necessary to make the trainees aware of the poss-

ible negative effects of this interaction for, as

field workers - they represent the agencies respons-

ible for co-operative development. Later in the

course we shall discuss techniques of approach desig-

ned to remove some of the possible negative consequen-

ces of their work.

4. Divide trainees into groups of 3 - 4 persons and

distribute to each member of the group the two Mini

Cases. Ask each group to discuss the Cases and work

through the assignments. 
Allow 30 minutes for this

exercise.

5.

	

Reconvene the trainees and ask each group to present

their conclusions.

6. The discussion ensuing from the group presentation

should lead to the following conclusions:

-

	

external support was desirable in both cases;

- however, the type of support given, and the man-

ner it was provided should in no way undermine

the initiative of the members and their determin-



ation for self-help. Nor should it usurp the members

right to decide for themselves about the co-oper-

ative.

7.

	

Display the table ("Self-Supported vis-a-vis External-

ly Supported Co-operatives) and conclude the session

by stressing that each approach has advantages and

disadvantages. Trainees must always help co-operative

members to ensure that external support does help pro-

mote and enhance a sense of self-reliance in co-oper-

atives rather than compromising it.
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CASE STUDY 1.

The Makits Co-operative Society was formed in the village
of Charmilles three years ago to carry out the following
activities:

-

	

procuring and supplying raw materials for handicrafts
to its members;

-

	

marketing of the baskets and other handicrafts pro-
duced by the members;

-

	

training its members on improved methods of handi-
craft production.

The co-operative started with very limited capital contrib-
uted by members in the form of shares. Wishing to be com-
pletely self-reliant, the society's leaders refrained from
borrowing money from the bank or any other external bodies
even though such possibilities were there. They also resis-
ted from enlisting the support of government and political
leaders, including advice from the co-operative development
agencies in the area, even though such support was readily
available.

Now, three years later, Makits Co-operative Society is
still operating, although its performance is not quite
good. It has been facing the following problems: -

-

	

because of very limited capital, the co-operative is
not able to purchase enough raw material to meet the
needs of its members; production is therefore below
capacity;

-

	

as there is not enough expertise within the group the
quality of the products is not as good as buyers
would have wished;

-

	

despite the low production the co-operative has some-
times experienced problems in finding buyers for the
products;

-

	

as the co-operative cannot afford to employ a profes-
sional managerial staff, the management and account-
ing functions are carried out on voluntary basis by
members of the committee who have no knowledge or
skill in these matters; consequently-no proper re-
cords are maintained and the general management of
the co-operative is not quite satisfactory.

The members are aware of these problems but they insist
that they would rather live with them than having external
support as they suspect that this would undermine their
independence and interfere with their activities.
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Assignment:

1.

	

Does this co-operative need external support? If so,
what kind of support?

2.

	

What would be the advantages and disadvantages of ex-
ternal support to this co-operative?
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CASE STUDY 2.

The Melusa Co-operative Society in Tira Village was formed
two years ago to market its members' fruits and vegetables.
Initially the co-operative was financed by contributions
made by the members in the forms of shares. However, be-
cause of the poor condition of the villagers, the funds
thus raised were very meagre and after the first year the
co-operative was in a very bad financial situation.

Although the members were dedicated and wanted to carry on
with their co-operative the government department respons-
ible for co-operative development, at the behest of local
politicians, donated some funds to the co-operative to res-
cue it from its financial problems. Although this move was
welcomed by the members, it soon became apparent that the
government which had appointed one of its officers to serve
as the Manager was running the affairs of the co-operative,
sometimes without consulting the committee. Suddenly mem-
bers were being told_ what to do by government officers and
politicians, the former claiming to have provided the money
while the latter claimed to be the spokesmen for the mem-
bers.

Although members are usually invited to attend annual gen-
eral meetings, most of the time it is government people and
politicians who are dominating the discussions in their co-
operative. Each time the members want to air their views
they are shouted down by the government officers and the
politicians. They are constantly reminded that it is not
their money . that is running the co-operative and therefore
they have no right to decide how the co-operative should be
run; besides, they are told, what do they know about run-
ning a co-operative?

Assignment:

1.

	

Does this co-operative need the external support?

2.

	

What will be the effect of the external support on
the members initiative and self-reliance.
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SESSION 1.6

CO-OPERATIVE DEVELOPMENT AGENCIES

Objective: To enable trainees identify the strengths and

weaknesses in the policy and practice of Co-

operative development agencies in general and

the local agency they work for in particular.

Time:

	

2 1/2 hours.

Material:

	

Activity sheets 1 and 2.
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Session Guide:

1.

	

Explain the objective of this session and its rele-

vance to the trainees as co-operative FWs.

2.

	

Present the main points in the Summary of the Session

giving only a broad explanation. The trainees should

formulate their own opinion during group discussion.

3.

	

Distribute Activity Sheet 1 and explain the questions

in it so that trainees understand them clearly. Ask

each trainee to answer all the questions. Allow 30

minutes for this assignment.

4.

	

Having completed the assignment above, ask trainees

to form pairs and let each trainee read the answers

of his/her partner. You should not discourage train

ees belonging to the same agency from forming a pair

as their answers might differ. Distribute Activity

Sheet 2 and let the pairs analyse and discuss the

strengths and weaknesses of each other's organis-

ation.

5.

	

After the discussion, ask each pair to write down the

main strengths and weaknesses of each institution ana-

lysed on a chart and hang it on the wall. The

strengths and weaknesses listed should relate to the

philosophy, objectives, internal structure, selection

of target area and target population, development

functions and approach of the CDA. Allow 45 minutes

for this exercise.
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ACTIVITY SHEET 1 .

Answer on a separate piece of paper the following questions

about the agency you work for. Take time to think carefully

about each subject. Then outline the main features of each

subject.

Your description should neither be too short nor too long.

Just describe the main features in such a way that you and

the partner with whom you will discuss the answers (Activ-

ity 2.) will get a clear insight into your agency's policy

and functions.

(i) The establishment of the agencv

-

	

when was it established?

-

	

why was it established?

-

	

who established it?

-

	

for what purpose?

( ii) Objectives

- what are the official development objec-

tives of your agency?

- are there other development objectives

which are not explicitly covered by the of-

ficial objectives?

- are there informal organisational objec-

tives e.g.:

º financial independence?

º strengthening its position vis-a-vis

other institutions (government instit-

ution, NGO, etc.)?

(iii) What is the legal status of your institution:

NGO, government institution, co-operative,

etc.?
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(iv) What is your institution's internal organis-

ational structure?

º board

º management

º departments

º number of employees, etc.

What is the source of the institution's finan-

ces?

º the institution itself

º government

º foreign donor agencies

º local voluntary contributions, etc.

If possible illustrate the organisational

structure and indicate in percentages the

financial contributions by different sources.

( v) What is the geographical area of operation?

( vi) What is the target population? (Specify the

categories your agency is trying to support).

( vii) Development functions

- What type of co-operative development activ-

ities is your agency involved in? (e.g. supply

of agricultural inputs, storage, processing,

marketing, savings and credit, consumer shops,

housing, non-agricultural industries).

- What other development functions does it per-

form besides co-operative development?

- What is the development approach of your agen-

cy?" Does it work "for the people", "with the

people", or both?



Session 1.6

Sheet 7

ACTIVITY SHEET 2 .

Exchange with your partner the answers to the questions in

Activity Sheet 1.

Together analyse the strengths and weaknesses in the policy

and functions of each other's agency. You may use the fol-

lowing key questions:

- Does the agency have a clear philosophy for its

development policy? Has that philosophy changed

over time?

- Are the development objectives clear? What are

the informal organisational objectives? Which

other agency (NGO, government, etc) is yours com-

peting with?

-

	

With whom is it collaborating?

- Does such competition/collaboration have a posi-

tive or negative effect on co-operative develop-

ment at the grassroots level?

-

	

To 'what extent is the target population involved

in determining your agency's policy, functions

and formulation of objectives?

-

	

What are your views regarding the internal struc -

ture of the agency?

-

	

What do you think should remain or change in the

organisational structure?

-

	

What are your agency's sources of funds?

- Do you consider the geographical area where the

institution operates:

º too large?

º too small?

º or just the right size?

-

	

How well defined is the target population ?



º too many different sectors?

º to many activities?

º too few activities?

º just the right number of activities?

-

	

What do you think is the appropriate approach for

a CDA?

º a "service delivery" approach

º a "self-help promotion" approach

º a combination of both

The two of you should write down the main strengths/weak-

nesses of each other's agencies on a flip chart and hang it

on the wall. These will later be discussed in the group

session.
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SESSION 2.1

IDENTIFICATION AS A TWO-WAY PROCESS

Objective: - To enable the trainees recognise the need

to systematically identify target commun-

ities and co-operative groups prior to any

development intervention.

-

	

To enable trainees identify ways and means

of carrying out a two-way process of iden-

tifying target communities and organis-

ations.

Time:

	

2 - 3 hours.

Material:

	

Activity sheets 1 and 2.





Session 2.1

Sheet 2





Session 2.1

Sheet 3





Session 2.1

Sheet 4



Session Guide :

1.

	

Make a very quick review of the main points covered

in the previous topic (Vision of Change).

2.

	

Explain the objectives of this session in terms of

what the trainees should be able to do afterwards.

3. Introduce the main elements of the Session as

presented in the Summary above.

4.

	

Since trainees might be a little familiar with the

process of identification, a more elaborate discus-

sion in a plenary meeting might be necessary before

trainees start working on individual or group tasks.

Start a plenary discussion on the following ques-

tions:

- Why is it necessary for a CDA to identify the

target population before launching a support

programme?

-' Do you think that the CDA should support any

co-operative-type of organisation regardless

of who are going to benefit from its activ-

ities?

You may wish to add to the above some more questions

of your own formulation, based on the information in

the main text of this Session. Allow 5 to 10 minutes

for discussion about each question. Let a trainee sum-

marise the answers of the group on the chalkboard.

The discussion should not be exhaustive. It should

provide a basis for further discussions in groups and

plenary.

5. Distribute Activity Sheet 1. Ask the trainees to

answer individually, in their note books, the six

questions about the policy (or lack it), of their
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CDAs with regard to identification of target commun-

ities, organisations or categories. Make sure that

the trainees understand the questions well. Allow 20

minutes for this.

6.

	

Distribute Activity Sheet 2. Divide the trainees into

groups of 3 to 4 persons. Ask each trainees to pres-

ent to the rest of the group a summary of his answers

to the questions in Activity Sheet 1.

Instruct each group to discuss the summaries, focus-

ing on one or two points they consider to be the most

relevant. Ensure that the groups write their answers

on the flip chart clearly, as this information will

be useful in the next session.

Allow 45 minutes for this exercise.

7.

	

Reconvene the trainees into a plenary and ask each

group to present its conclusions. This should be fol-

lowed by a plenary discussion. Allow 45 minutes for

the plenary session.

Conclude the Session by Summarising the main learning

points.
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ACTIVITY SHEET 1

Individual Task

Answer the following questions in your notebook.

1.

	

What kind of information does your agency collect

about the area in which you work (province, or dis-

trict), and how is it collected?

2.

	

Is such information sufficient to make a responsible

choice of target communities and organisations? What

additional information would be required?

3.

	

Does your CDA support existing co-operative organis-

ations only or does it also take initiatives to facil-

itate the founding of new ones?

4.

	

Do you feel that some communities or categories of

the population (e.g., women, old people, and the land-

less) are overlooked by the CDA and would need more

support in the form of co-operative action?

5.

	

What should the local population or local co-oper-

ative group know about the CDA?

6.

	

How can a CDA make its policies and potential servi-

ces better known in the area where you work, especial-

ly among the target population?
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ACTIVITY SHEET 2

Group Task

º Take out your answers to the questions in Activity

Sheet 1 and summarise these to members of your group.

º At the end of your summary select the questions which

you think are the most important for further discus-

sion in your group.

º Together select one or two questions which you want

to discuss in the group.

º Write your main 
conclusions on a flip-chart for pre-

sentation in the plenary.
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SESSION 2.2

IDENTIFYING THE POOR IN THE VILLAGE SITUATION

Objective: To enable the trainees recognise the need to

carefully identify the poor in the village

situation and provide them with the necessary

skills for conducting participatory surveys at

the village level.

Time:	            4 1/2 hours.

Material:

	

Activity Sheets 1 and 2.
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Session Guide:

1.

	

Make a brief summary of the points covered in the pre-

vious session.

2.

	

Explain the objective of this session and relate it

to the previous one. Trainees must be clear as to



what they will be able to do as a result of the

training received during this session.

3.

	

Present the Session using the Summary above as your

guide. Ensure maximum trainee participation when pre-

senting the Session.

4.

	

Divide trainees into groups of up to four persons,

preferably working in the same geographical area.

Distribute Activity Sheet 1 and explain the assign

ment to trainees. Allow 45 minutes for this assign-

ment.

5.

	

Reconvene the trainees into a plenary session and ask

each group to present its case on a flip chart. Allow

10 minutes for each group's presentation. The discus

sion following the presentation should aim at elicit-

ing from trainees the similarities and differences in

the situations described. It should also provide an

answer to the question "What are the most important

indications to poverty?".

6.

	

Distribute Activity Sheet 2 and explain the assign-

ment, making sure that trainees understand what they

are expected to do. Then ask them to revert to their

groups and work on the assignment. Allow 45 minutes

for this exercise.

7.

	

Reconvene the groups into a plenary. Ask a represen-

tative of each group to explain briefly their sugges-

tions. Invite other groups to comment and 
criticise

before drawing any conclusions. Ask trainees whether

they think there is need to be more systematic in

identifying the poor in the village situation and to

develop indicators of poverty, or whether they think

this is a waste of time.

Elicit from them the extent to which such a process

should be in each village and review with them ways
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in which the villages themselves could be associated

with the identification process.

8.

	

Conclude by summarising the main learning points of

the Session.
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ACTIVITY SHEET 1

(a) Drawing from your own experience, describe a typical

village community in your area of work. The descrip-

tion should be very realistic and should cover the

general conditions as well as the economic situation

of the community.

(b)

	

Make a profile of a poor family typical of the area

where you work. Include such factors as size and com-

position of household, land owned or rented, main

sources of income etc.

(c)

	

What is the "poverty line" in the village (i.e. what

makes some villagers poor when compared to others?).

What are the poverty indicators in the perception of

the villagers in terms of production, consumption

habits, living and working conditions, etc?

Write down your conclusions on a flip chart. These will be

presented in-a summary form during the plenary session.
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ACTIVITY SHEET 2

Discuss and give your views on the following points:

1. For the purpose of collecting basic information,

would it be necessary to contact each household indi-

vidually?

If so,

-

	

by whom should they be contacted - the field wor-

ker or someone else from the village?

- which member of the household should be contac-

ted?

- when should they be contacted (at what time of

day or year)?

2.

	

Once you have collected the information and analysed

it, what should you to with it?

3.

	

Do you think that for your work you need more precise

information on the socio-economic situation of the

village and the individual households in order to es

tablish who the poor are and what their situation ac-

tually is?

Make use of your own field work experience. Write

down your main conclusions on a flip chart to be dis-

cussed in the plenary.
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SESSION 2.3

SOME DRAWBACKS IN THE IDENTIFICATION PROCESS

Objective:

	

To enable trainees identify the drawbacks they

might encounter during the identification pro-

cess.

Time :

	

2 - 1/2 hours.

Material:

	

Activity Sheets 1 and 2.
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Session Guide:

1.

	

Make a very brief summary of the previous session.

2.

	

Explain to the trainees what they should be able to

do after this session (Session objective).

3.

	

Elicit from the trainees the kind of problems they

have experienced in trying to get accepted during

their initial period of working with a new rural com

munity. List the answers on the chalkboard and refine

them to match the list in the summary.
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4.

	

Explain each of the seven obstacles discussed in the

summary, making sure to draw from the trainees ex-

periences, examples and problems in (3) which would

further illustrate the points you are making.

5.

	

Distribute Activity Sheet 1. Divide the trainees into

seven groups. Assign a situation from those described

in Activity Sheet 1 to each group. Let each group de

velop a case around it. Each case should not exceed

400 words.

If you think the situations listed are not the most

important ones, you may modify them or formulate your

own.

Ask the groups to begin their case with: "Suppose you

face the following situation..." and end with "What

would you do?" You should not provide the solution.

Allow 45 minutes for this.

After the exercise distribute Activity Sheet 2 and

ask the groups to exchange their cases.

6.

	

Make sure that each group reads carefully the case

they have been given in the situation described. The

discussion should lead to a solution as to what one

should have done. The answers should be written down

in their exercise books. Allow 15 minutes for this

assignment.

7.

	

Each group should present its answers to the problem.

Allow 45 minutes for this assignment.

8.

	

Reconvene the groups into a plenary and ask each one

to present their conclusions. This should be followed

by a plenary discussion at the end of which you

should summarise the salient points on the chalkboard

or flip chart.
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ACTIVITY SHEET 1

Develop a case on one of the seven situations described be-
low. Your case should not exceed 400 words. Although your

case might be fictitious, try to make it as realistic as

possible. Your personal experience in the field will be

very helpful in depicting situations that have, or could
happen.

1.

	

A CFW who is rejected by the local people because of

his constant association with the "rich" and influ-

ential people in the area.

2.

	

A CFW is regarded with suspicion by the local people

because he reminds them of a previous development

project which failed to meet their expectations.

3.

	

A CFW is rebuffed by the local people because he can-

not meet their expectations of financial support as

was the case with a previous development project.

4.

	

A male CFWs' efforts to discuss development issues

with the womenfolk of the village fail because the

menfolk are hostile to the idea; they would rather

have the discussions held with the male members of

the village.

5.

	

During discussions with villagers the CFW uses words

and expressions which are misunderstood, or not under-

stood at all by the villagers.

6.

	

Local villagers are avoiding a female CFW because she

appears too "foreign" to them in the manner she dres-

ses and the way she conducts herself.

7. The CFW fails to make an appointment with an

important local official because he (the official) is

not available most of the time.

Your case should end with the question "What would you do

if you were the CFW in the case?".
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ACTIVITY SHEET 2.

Read carefully the case you have been given and discuss

ways in which you could have resolved the situation.

Write down your suggestions on a flip chart to be presented

at a plenary.
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SESSION 3.1

DIALOGUE WITH HOUSEHOLD MEMBERS

Objectives: To enable trainees recognise the need for an

intimate knowledge of the economy of the poor

and identify means of acquiring such knowled-

ge.

To enable trainees identify methods and means

by which they can carry out a systematic

search for co-operative solutions to the pro-

blems of the poor.

Time:

	

6 hours.

Material:

	

Activity Sheet 1/Working Aid 1;

Activity Sheet 2/Working Aid 2.
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Session Guide

1.

	

Make a brief summary of the previous session.

2.

	

Explain the objectives of this session, linking it

with the previous one and hinting on the next.

3.

	

Present the topic, using the Summary above.

4.

	

For most trainees, the execution of Activity 1 may

create problems if not well explained to them before-

hand. Production of a Cash Income and Expenditure sta

tement is not the kind of work most of them are famil-

iar with. (There are, however, many similarities to a

Profit.and Loss Account of a co-operative enterprise)-

It should not matter much if the figures and state-

ments CFWs produce are incomplete or inconsistent.

What really matters is for the CFWs to realise that

by producing complete and consistent figures they

will discover how little they know about the economy

of the poor.

A model of Cash Income and Expenditure statement is

annexed as a Working Aid to Activity 1. For it to be

helpful as a frame of reference, you will have to ex-

plain it and, if necessary adjust it. Allow 30 min-

utes for this.

If you consider this activity to bee too complicated

for your trainees leave it for the moment and intro-

duce Activity 2.
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5.

	

Divide trainees into groups of 3 persons and distrib-

ute to each member of the group Activity Sheet 1. Ask

each group to complete a Cash Income and Expenditure

Statement. Some may require your assistance; if neces-

sary make clarification but let the group members

help each other. Give ample time for discussions with-

in the groups to enable group members review each

others' statements and to present their conclusions

on a flip chart. Allow 50 minutes for this.

6.

	

Reconvene the trainees in a plenary session.

Write on the chalkboard or flip chart the following

questions and conduct a plenary discussion on them.

( i)

	

What are the gaps in our knowledge of the eco-

nomy of the poor?

( ii)

	

Is it important to fill up such gaps so as to

make our work more effective?

( iii) If we think it necessary how can we fill up

such gaps after the course?

Allow 50 minutes for the plenary discussion.

7.

	

Divide trainees into the same groups and ask them to

discuss the questions in Activity Sheet 2. Allow 15

minutes for this task and reconvene the participants

for presentation and plenary discussion on the assign-

ment.

You may put the following complementary questions for

further plenary discussion before they undertake the

next group activity:

( i)

	

How important is the portion of the income of

the rural poor lost through payments in kind?

( ii)

	

What are the long term trends in relation to:

-

	

their level of indebtedness;



-

	

possession of productive assets (land,

livestock or other productive equipment)?

Allow 50 minutes for the plenary discussion.

8.

	

Introduce Activity Sheet 3 and explain the schedule

attached to the task ("Factors indicating economic

poverty and possible co-operative solutions"). It is

not an interview schedule but a frame of reference.

Conclude the Session by summarising the main learning

points.
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ACTIVITY SHEET 1.

Each member of the group is required to prepare a Statement

of Cash Income and Expenditure for a typical household (a

small farmer or a landless household). The statement should

be imaginary but, if possible, drawn from actual experience

gained from the place where you work.

Before making the statement, specify in your exercise book

the general characteristics of the household:

-

	

number of people in the household;

-

	

land/livestock/production equipment they possess;

-

	

main income-generating activities (farm, wage labour,

craft/cottage industries).

For each Cash Income and Expenditure Statement please use

Working Aid 1.

º Compare the three statements you have prepared

and discuss differences and similarities.

º As a group try to identify possible gaps in your

knowledge of the economic situation of households

whose Cash Income and Expenditure Statement you

have just prepared.

º Consider whether it is important to have more

detailed knowledge about the economic situation

of the poor. If so, how could you acquire such

knowledge?

º Write down your conclusions on a flip chart for

discussion in plenary.

katherine
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WORKING AID 1.



WORKING AID 1 (Continued)

Compare the income and expenditure figures. If they differ

considerably your estimates may need adjustment.
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ACTIVITY SHEET 2.

Prepare an estimate of the income households forego by

having to yield part of their production to landowners,

money lenders, etc. Use Working Aid 2 which goes with this

task.

Compare the "income lost" with the cash income you have

calculated as part of Activity 1, and draw your conclusions

as to its economic importance to the household's income

situation.

What changes have occurred in the situation of the rural

poor households over the past 5 to 10 years in relation to:

( i)

	

possession of productive assets like land, live-

stock or equipment?

( ii)

	

the level of indebtedness of households to private

money lenders and banks?

Write your common conclusions on a flip chart for discus-

sion in the plenary.
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WORKING AID 2.

On the following pages of this Working Aid these factors

will be further analysed and co-operative solutions sugges-

ted.

katherine



WORKING AID 2 
(Continued)
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WORKING AID 2 (Continued)



WORKING AID 2 (Continued)
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WORKING AID 2 (Continued)



WORKING AID 2 (Continued)
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WORKING AID 2 ( Continued)



WORKING AID 2 (Continued)
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SESSION 3.2

SEARCHING FOR SOLUTIONS THROUGH GROUP DISCUSSION

Objective: To enable trainees recognise the need for

group discussion as a vital feature of partici-

patory development.

Time: 	           2 1/2 hours.

Material:

	

Activity Sheet 1 - 5.

katherine
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Session Guide

1.

	

Make a very brief summary of the previous session.

2.

	

Explain the objectives of this session and how it re-

lates to the previous one. Point out that the indepth

discussion with household members will expose pro

blems whose solution will be sought through group

discussion.

3.

	

Stress that the aim in this session is not to learn

group dynamics for its own sake, but as an effective

way of finding solutions to common problems by gener

ating ideas from those affected and refining them in-

to a course of action.

4.

	

Present the main feature of the session using the in-

formation in the Summary as the basis.

5.

	

Explain i n a simple and clear way the four stages of

evolution as given in the Summary. Elaborate these

with examples from your own experience and elicit

similar experiences from the trainees.

http://Explain.in
http://Explain.in
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6.

	

Elicit from the trainees common problems associated

with group discussion at the village level. Add to

these examples from your own experience. Summarise

the problems on the chalkboard/flip chart. The list

might include such problems as:

-

	

lack of structure and purpose;

-

	

lack of proper leadership;

-

	

discussions often turn into aimless gossip;

- some of the villagers dominate the discussions

while others remain silent;

- some sections of the village community (e.g.

women, young people and the aged) are excluded or

ignored;

-

	

conclusions reached do not always reflect consen-

sus of the majority, nor do they necessarily fo-

cus on the key issues.

If there are any other contributions from the train-

ees add them to the above.

7.

	

Explain the advantages of group discussion in rela-

tion to the problems of the rural poor. In addition

to those given in the summary, encourage contribu-

tions from the trainees.

8.

	

Ask 10 or 12 trainees to volunteer for a role play.

The role play features a local leader chairing a

meeting on the formulation of a co-operative which

will collect and sell members' vegetable-crop. Assign

people to their different roles and distribute the

role briefs. Allow them 10 minutes to study their

roles before acting. The rest of the trainees (those

not taking part in the role play) should observe the

proceedings and take careful notes of the performan-

ce.



Reconvene the trainees in a plenary after the role play and

invite comments on the following points:

-

	

How did the chairman open the discussion?

-

	

Was he able to arouse the interest of the meeting

with his opening remarks?

- How did he manage the discussion: (a) democrati-

cally, (b) authoritatively? Give reasons.

- What was the general behaviour of the partici-

pants in the meeting?

-

	

Were the discussions well structured (i.e. with a

statement of the problem, discussion and conclu-

sion)?

-

	

Was there a proper agenda? If so, was it properly

followed? Was it too long, too short or just

right?

- From the way the meeting was conducted do you

think a co-operative will be formed and succeed

in the village? Give reasons for your conclu-

sions.

- What should have been done to make the meeting

more successful?

Synthesise the discussions and draw conclusions on

the chalkboard or flip chart.
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ACTIVITY SHEET 1.

Brief for the Chairman

-

	

You are the village headman. You think a co-operative

might solve the problems of the villagers - at least

that is what the co-operative CFW has kept telling

you over the past two weeks. You are not quite

convinced.

You are now chairing this meeting of the villagers.

Most of them are very poor. You think they are poor

because they are very lazy. You don't have much re-

spect for the villagers really. You feel they are not

your equals; you are superior. The people you really

care for are the village money-lender, the shop owner

and the produce merchant. They are of your level, men

of substance. During the meeting you are domineering.

You don't allow much time for the villagers to ex-

press their views. You tend to favour the village

"elite" and you agree with what they say, even though

the poor villagers do not seem to agree. What do

these peasants know, anyway. There are some women in

the meeting who want to speak, but you don't give

them the chance. You feel that women have no business

attending meetings; their place is in the farm and in

the kitchen.

You have prepared an agenda for the meeting with the

following items:

1. OOpening remarks;

2. Forming a village co-operative

- why do we need one?

- how should we form one?

3. Action to be taken;

4. Date of next meeting.

You don't follow this agenda during the meeting. You

just let the discussions take their course.
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ACTIVITY SHEET 2.

Brief for Village Produce Merchant/ Moneylender

-

	

You are strongly opposed to the idea of having a vil-

lage co-operative; it threatens your thriving busi-

ness. Of course you don't say so openly at the meet

ing. You just maintain that co-operatives are no good

and that what the villagers should really do is to

stop drinking and work harder. Speak with authority

and with absolute contempt for the villagers.

katherine



Session 3. 2

Sheet 7

ACTIVITY SHEET 3.

Brief for the Village Shopkeeper

-

	

Like the village produce merchant, you don't care for

co-operatives. You don't even know what they are in

the first place. You must speak in support of the pro

duce merchant because he is your friend and both of

you share the same contempt for the villagers.

katherine
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ACTIVITY SHEET 4.

Brief for a woman villager

-

	

You are very active amongst the village women; they

have respect for you and usually listen to your

ideas. You know a little about co-operatives and you

are convinced that one would help solve some of the

problems faced by the villagers. After all, co-oper-

atives bring unity, and unity is what the village

needs right now. United the villagers can solve many

of their problems together. You want the meeting to

know this. During the meeting you put up your hand on

quite a few occasions wanting to make your point but

on each occasion the chairman ignores you. In the

last attempt he shouts at you bluntly that he does

not think women have anything of substance to contrib-

ute to the discussion. You walk out of the meeting in

anguish and frustration.

katherine
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ACTIVITY SHEET 5.

Brief for the rest of the villagers

-

	

You are all very keen to start a co-operative for you

have heard, it might help solve your problems. How-

ever, you need to know more about co-operatives. You

are disappointed because the chairman does not give

you much chance to speak. He talks most of the time,

and allows his friends the village shopkeeper and the

produce merchant to dominate the discussion. You

don't agree with what they are saying but you are

afraid to say things that will make them angry. After

all, you owe the village moneylender some money. If

you displease him, he might punish you in some way.

katherine
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SESSION 3.3

LEADERSHIP

Objectives: - To enable trainees identify good leaders

among the rural poor for micro-projects.

- To enable trainees identify the problems

of leadership in micro-projects;

- To enable trainees recognise the dangers

of bad leadership.

Time:

	

1 hour 45 minutes.

Material:

	

Activity Sheet.
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Session Guide

1.

	

Explain the objectives of this session and link these

to those of the previous session.

2.

	

Elicit from trainees causes of failure of group activ-

ities in the rural areas. Summarise the answers on

the chalkboard or flip chart. They will probably in-

clude the following:

(a)

	

lack of funds;

(b)

	

lack of proper organisation;

(c)

	

lack of proper management;

(d)

	

lack of proper motivation;

(e)

	

lack of participation by group members;

(f)

	

lack of good leadership;



(g)

	

lack of knowledge and skills.

Explain that although this session is concerned with

leadership, and although most of the other problems

are dealt with elsewhere in the course, they are in-

fluenced in one way or another by leadership.

3.

	

Elicit from trainees the qualities of good leader-

ship. Summarise the answers on the chalkboard or flip

chart. The list should include:

-

	

knowledge of the community, its problems and con-

cerns;

-

	

membership of the community;

- ability and willingness to work with people and

help solve their problems;

-

	

honesty and sincerity;

-

	

friendliness and willingness to help;

-

	

well behaved, serious and hard working;

-

	

popularity among people;

-

	

ability to organise people to do things;

-

	

puts the community's interests before his own;

-

	

fair and just;

-

	

ability to communicate easily with people at all

levels;

-

	

ability to read and write.

4.

	

Explain what expressive/charismatic and instrumental

leaders are (use explanation given in the Summary).

Explain further that the qualities of good leadership

already discussed apply equally to charismatic and in-

strumental leaders.

5.

	

Divide trainees into groups of 7 - 8 persons and ask

them to discuss the questions in the Activity Sheet.

They should summarise their conclusions on a flip
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chart or chalkboard for presentation in the plenary.

Allow 45 minutes for this exercise.

6.

	

Reconvene the groups into a plenary and ask each to

present its conclusions and invite comments from the

rest of the trainees.

Synthesise the conclusions from the discussion, and

explain the main learning points emerging from the

conclusions.

katherine
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ACTIVITY SHEET

1.

	

Give at least 3 examples where a project or co-opera-

tive activity has succeeded because of good leader-

ship. Explain the leadership qualities which contrib-

uted to the success.

2. Should leadership come from the target population

(the rural poor) or from the upper strata of village

society? Why?

3.

	

In what way can the CFW help identify and develop

good leadership for development projects at the

village level?

4.

	

How can one help co-operatives avoid falling victims

of unscrupulous leaders who abuse their power and in-

fluence?
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SESSION 4.1

ASSESSING THE FEASIBILITY OF

MICRO-PROJECTS

Objectives: - To enable trainees explain the concept of

feasibility and sustainability in their dif-

ferent dimensions.

- To enable trainees calculate costs in a mi-

cro-project.

Time: 	           1 1/2 hour.

Material:

	

Activity Sheet,

Working Aid.

katherine
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Session Guide:

1.

	

Make a very brief review of the previous session.

2.

	

Introduce this session by explaining its objectives

in terms of what the trainees will be able to do at

the end of the session.



3. Introduce the session by eliciting what trainees

understand by "feasibility", "sustainability" and

"depreciation". Modify their answers to match the

definitions given in the Summary.

4.

	

Explain the various categories of micro-projects and

factors influencing feasibility and sustainability.

5.

	

Distribute the Activity Sheet. Divide trainees into

small groups and ask each group to prepare a profit

and loss account of a co-operative grain mill. Each

group should make its own estimates, using the Work-

ing Aid only as a model. If trainees have no experi-

ence with grain mills, another example should be used

- e. g. a truck which the group hires out to its mem-

bers to transport their produce to the village store,

or a motor-plough also hired out to members on hourly

basis. In case of the truck the number of "units" cor-

responds to the kilometres the truck has been driven.

As for the plough, the number of "units" would corres-

pond to the number of hours it has been hired out to

members. Remind trainees to include "social charges"

in their cost calculations. For example, in the case

of a truck, some kilometres will not be charged for

because the vehicle is also used to transport the

sick to hospital, free of charge.

In the case of the plough, its services might be pro-

vided free of charge to people who are old and too

poor to pay the charges.

6.

	

Reconvene the groups and ask each to present their re-

ports. Let the trainees discuss each group's presenta-

tion and make their observations. Summarise the dis

cussion on a flip chart or chalkboard. Stress that co-

operative self-reliance and self sustained develop-

ment cannot be achieved if economic activities are
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operating at a loss. Make it clear that for "social

milling" or "social transport" someone has to cover

the cost - either by paying more for the co-operative

service or by voluntary contribution in the form of

money, goods or labour.
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ACTIVITY SHEET

1.

	

Prepare a profit and loss account of a rice mill and

calculate the cost price per unit milled. This should

be based on estimates which apply to the situation in

the area where you work.

2.

	

Discuss and answer the following questions:

2.1

	

Can the cost price you have calculated be char-

ged to members?

2.2

	

Will members be willing to-pay such a price?

2.3

	

Is amortisation and building up of a reserve

fund necessary for the eventual replacement of

the mill? Give reasons for your answer.

2.4

	

If the answer to 2.4 above is "no",

	

could re-

placement be secured by other means?

2.5

	

Do you agree with the idea of "social mill-

ing?" Give reasons for your answer.

2.6

	

If you do agree with 2.5 above, how should one

prevent the abuse of such facility?

2.7

	

Who should pay for the cost of "social mill-

ing"?

2.8

	

What measures should be taken to ensure that

the project is economically viable and to ac-

commodate the needs of the poorest people?

katherine



Session 4.1

Sheet 7

WORKING AID

The grain mill case:

Are economic and social objectives compatible?

The following is a simplified profit & loss account of a
co-operatively run grain mill, based on data collected
in the field. (Note: the maize which is miiled remains the
property of co-operative members who only pay for the ser-
vice.

The costs of operating the mill exceed the revenue by
$1,182 i.e. 3.290 - 2.108). This excess of costs over
revenue represents loss.

katherine



Note:

-

	

The construction and amortisation costs for the build-
ing housing the mill are not reflected in the state-
ment. These have been paid for by voluntary contribu-
tions in labour and material.

-

	

As regards "social milling", old widows, sick people,
milling for funerals, etc. are exempted from charges.
Social milling account for 20% of the total milling.

The cost-price per unit of 4 litres can be calculated
as follows:

Total cost

	

or $3,290
= $0.23

total units milled

	

11.700 + 2.340

However, because of social milling the cost-price per
paid unit amounts to:

$3,290
= $0.28

11.700

-

	

There is loss of $1,082. The committee was however,
under the impression that they made neither loss, nor
profit, because revenues were sufficient to pay for
the co-operative group's current expenditure (running
+ maintenance costs). Amortisation was not consider-
ed. This item which can be calculated at $1,080 is
almost equal, to the loss.

The Villaclers' solution

-

	

Social milling, according to the villagers' value
system, cannot - and should not - be abolished.
Raising the milling charge for those who can pay at
cost-price is also acceptable. This would mean an
increase from the present $0.18 to $0.28 per unit).

-

	

The group (mainly women) decided that for the mill's
replacement they should start with a collective
field, the revenues of which would be placed at a
bank for the mill's replacement. Their "economic"
calculation was based on the argument that: "through
our collective field we can earn $1,000 per year; we
shall find time to do that as the mill is now saving
us two hours per day".

katherine
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SESSION 4.2

PLANNING MICRO-PROJECTS

Objective:

	

To enable the trainees plan a micro project.

Time :

	

2 - 3 hours.

Material:

	

Activity Sheets 1 and 2,

Working Aid 1, 2 and 3.
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Session Guide :

1.

	

Make a quick summary of the previous session.

2.	Explain the objective of this session.
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3.

	

Introduce the session by eliciting from the trainees

what they understand by planning. Modify their ans-

wers to match the concept of planning and examples

given in the Summary on the previous page-i.e. plan-

ning involves what has to be done, when, by whom,

etc. Proceed to explain the use of time charts and

work plans.

4.

	

Distribute Activity Sheet 1 and Working Aid 1. Ask

trainees to prepare, individually, a time chart for a

co-operative activity they have been involved in or

would wish to undertake. Alternatively, ask them to

modify or adjust the time chart given in Working Aid

1 "Purchase and distribution of seeds" to the situ-

ation prevailing in their own working area. They

should indicate which person(s) should perform the

"monitoring" function ( checking progress of work

according to the "time chart").

5.

	

Distribute Activity Sheet 2 and Working Aid 2 and 3.

Divide trainees into groups of 3 - 4 persons and ask

each group to review the time charts prepared indiv

idually and to select one time chart, modify it if ne-

cessary and present it to a plenary. Ask trainees to

prepare in groups a more complete "workplan" for one

micro-project (this may be the same micro-project as

the one selected for the "time chart").

A model "Work Plan" is given in Working Aid 2. Work-

ing Aid 3 shows how the model "Work Plan" has been

applied in a concrete case. Trainees should be en-

couraged to modify the model if 
they can think of a

better one. Allow 45 minutes for this exercise.

Since the drawing and drafting of the chart and the

work plan to be presented at the plenary will take

some time, the groups should try to limit discussion



time to about 60 minutes. This will leave them 30

minutes for preparation of the flip charts.

Reconvene the trainees into a plenary and ask groups

to present the time chart and work plan they have pre-

pared.
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ACTIVITY SHEET 1.

Task 1 (individual)

-

	

Study the "time chart" of Working Aid 1: "co-oper-

ative purchase of seeds and distribution to members".

-

	

Prepare a time chart in your exercise book relating

to a co-operative activity (a micro-project) in which

you have been involved. Alternatively, review and mod

ify the example given in Working Aid 1 and adjust the

chart to the real situation in the area where you

work.
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WORKING AID 1

(Annexed to activity Sheet 1)

TIME CHART FOR MICRO-PROJECT PLANNING

Type of Project:

Co-operative purchase of seed from town, and distribution

to members.

Commencing date:

Twelve weeks before the expected period of sowing.



EXPLANATION OF WORKING AID 1.

We start with the first activity and estimate the time it

will take. The length of the horizontal bar indicates the

time we will be involved with the first activity. In the ex-

ample the first activity (getting information about availab-

ility of seed) lasts one week. The second activity estimat-

ing-members' seed requirements will take longer (two weeks)

etc. The whole project will be completed when all the seed

has been distributed i.e. 2 to 3 weeks before the expected

sowing period (in the event of early rains, the sowing may

start earlier).
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ACTIVITY SHEET 2 .

Task 2 ( in groups)

- Review the time charts each of you have prepared in

your exercise books (= task 1). Suggest adjustments or

additions where you think these should be made.

-

	

Together select one of the time charts which you think

is best for presenting at the plenary.

-

	

After selecting and adjusting the time chart, prepare a

work plan for implementing the same activity. Use the

model given in Working Aid 2 or its improved version.

You may consult Working Aid 3 as a model.

- Draft the "time chart" and "work plan" on two separate

flip charts for presentation at the plenary.

- Make sure you have enough time for the drawing and

drafting work to be done at the end of your discussions

so that the two flip charts will be ready in time for

presentation at the plenary.
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WORKING AID 2.

MODEL WORK PLAN FOR MICRO-PROJECT IMPLEMENTATION

Type of Project:

Commencing date:

................................................................

................



EXPLANATION OF WORKING AID 2 .

Name of the micro-projects.

For example:

*

	

-

	

buying 200 Kg of seed and preparation of

the field;

- a training course for book-keepers; or an

education campaign to gain new members etc.

**

	

The break-down of the micro-project into a series

of activities.

***

	

The time within which the activity should be com-

pleted.

****

	

Description of the responsible persons/organis-

ations. For example:

-

	

the co-operative members;

-

	

the field worker;

-

	

or a credit committee.

*****

	

Specification of tools, equipment, facilities,

and labour needed for project implementation.

******

	

The costs involved.

******* Source of financing, e.g. members' own contribu-

tion a loan from a bank, a subsidy from an NGO,

etc.
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WORKING AID 3.

MODEL WORKPLAN FOR MICRO-PROJECT IMPLEMENTATION

Type of Proiect:

Forming pre-co-operative "Village Banks" in six villages by

co-operative groups.*

Commencing date:

9 February 1991.

See next page for information to be used in completing the

workplan.

Katherine



NOTES ON WORKING AID 3.

-

	

The co-operative groups' are "age-groups" which culti-

vate a collective field in addition to individual

plots. The co-operative groups have cash money avail

able which is hoarded in the village. The intention is

that part of that money is used to form the capital

for the Village Bank.

-

	

The Union's Savings and Credit Committee is composed

of persons elected by the co-operative groups in the

village to carry out promotional and educational

tasks. The Federation has provided them with small

motorcycles.

-

	

The Federation is made up of several unions. The 
union

is a district 
level "association" of co-operative

groups.

- With the assistance of the Federation, the Village

Bank will be able to open up an account with the

Co-operative Bank.
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SESSION 5.1

PARTICIPATORY APPROACH TO EDUCATION AND TRAINING

Objective:

	

To enable trainees apply the concept of hori-

zontal participatory approach to co-operative

education and training programmes.

Time:

	

2 hours.

Material:

	

Activity Sheet,

Handout: "Popular Theatre".

Katherine
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Session Guide :

1.

	

Explain the objective of this Session.

2.

	

Elicit from the trainees the methods they use most

frequently in teaching co-operative members. Most of

them will probably mention the lecture method. Ex-

plain the weaknesses. of this method - e.g.:

-

	

people forget what they hear;

-

	

there are many distractions;

-

	

it does not show ; it tells;

-

	

trainees do not participate actively in the learn-

ing process.

3.

	

Present the subject according to the Summary above.



4.

	

Distribute the Activity Sheet. Divide the trainees

into groups of 3 - 4 persons and ask each group to

discuss the four questions raised in the activity

sheet.

The questions should help trainees discover weak-

nesses in the existing training systems. Ensure that

the questions are well understood by trainees. Allow

45 minutes for this exercise.

5.

	

Reconvene trainees into a plenary and ask representa-

tives of each group to present summaries of their dis-

cussion. Conclude discussion on the group presenta-

tion and summarise the main learning points.

6.

	

Distribute Activity Sheet 2 and ask trainees to go

back to their groups and work through the assignment.

Allow 20 minutes for this exercise.

7.

	

Repeat the procedure in 5 above.
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ACTIVITY SHEET

1.

	

As a CFW and trainer give some examples of what you

have learned from the people you train.

2.

	

Do members of the group you are working with partici-

pate in any of the following activities? If so, to

what extent?

-

	

designing education and training programmes;

-

	

organising training programmes;

-

	

conducting training programmes;

-

	

financing courses;

3. Do you think that their participation should and

could be increased? If so, how?

4.

	

In your experience what are advantages and disadvanta-

ges of organising educational programmes in villages

as compared to formal training centres?

Summarise the outcome of your discussions on a flip chart

for presentation at the plenary.
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HANDOUT

POPULAR THEATRE

The following is an extract from an authentic report by an

NGO. Read it carefully, then - on the basis of your own

experience - list situations where popular theatre might be

useful as an educational method for co-operative members.

"At the initial stage, we organised middle class,

socio-cultural workers to stage popular theatre in

the rural areas. But this was abandoned after we had

witnessed an excellent performance by an organised

group of landless people; their performance success-

fully portrayed the social injustice to which they

were subjected. They met problems when they applied

for a loan from the local development bank. The Bank

Manager demanded a large amount of bribe before he

would approve the loan. Group members were harassed

by bank officials and middlemen. The play vividly por-

trayed the unjust and ineffective loan disbursement

system.

Through popular theatre, ordinary people have exposed

the behaviour of dishonest chairmen, group members,

and others. As a popular medium, it has unique advan-

tages from the perspective of people-centered and

people-directed development.

-

	

It uses the people's own cultural tradition of ex

pressing grievances, ideas and hopes in a

	

crea-

tive manner;

-

	

It is most entertaining and stimulates actor-audi-

ence interaction;

-

	

It brings massive public attention from all ages;

-

	

It is a low cost-medium"*

*(Text adapted from a report written by an NGO development worker).
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SESSION 5.2

INPUT FROM SUBJECT SPECIALISTS

Objective : To enable trainees identify and brief subject

specialists and mediate between them and the

co-operative group members.

Time: 
2 1/2 hours.

Material :

	

Role Play 1 - 2.

Katherine
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Session Guide:

1.

	

Explain the objective of this Session.

2.

	

Present the main substance of the Session as given in

the Summary, making sure that maximum trainee involve-

ment is achieved through facilitator/trainee interac-

tion and through discussion.

3. You should now introduce Role Play 1. Ask for a

trainee to volunteer for the role of a Co-operative

Field Worker. The rest of the participants should



play the role of an audience - a group of peasants

being taught co-operation. Distribute the briefs for

the CFW and the audience and allow a few minutes for

trainees to study their roles before they start

acting.

4.

	

While the role play is proceeding, write the follow-

ing questions on a flip chart:

- Were the villagers able to learn anything useful

about co-operation or co-operatives? If so, what

did they learn? If not, why?;

-

	

What, if anything, was wrong with the performance

of the CFW?.

After the role play reconvene the trainees and initi-

ate discussion on the questions above. Summarise the

main points emanating from the discussion.

5.

	

Introduce the second role play. Ask for another vol-

unteer to play the role of CFW (trainer) and give him

or her the brief for this Role Play, allowing time

for studying it. Explain to the rest of the trainees

that as in the first Play, they will act the role of

an audience and should do what the CFW (trainer)

tells them to. They should feel free to interrupt the

speaker with questions.

While the role play is proceeding write the following

questions on a flip chart:

- Were the villagers able to learn anything useful

about co-operation or co-operatives?

- How did the CFW in the second play compare with

the first. In what ways was he/she better/worse?

6.

	

At the end of the role play reconvene the trainees

and initiate discussion on the questions above. Sum-

marise on the chalkboard the main learning points

from the two role plays and conclude the session.
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ROLE PLAY 1

Brief for the Field Worker

You are a Co-operative Field Worker and are conducting a

one-day course for villagers who are about to form a co-

operative. Most of them are illiterate. They know very

little about co-operatives. In this session you are teach-

ing them what a co-operative is. You are not concerned

about their need to learn. You only want to impress them

with how knowledgeable you are on the subject of co-oper-

ation.

You start by introducing the industrial revolution in

Europe and its social effect (in an abstract, theoretical

talk). Then the factors leading to the Rochidale Society of

Equitable Pioneers in 1844. You then proceed to talk about

the Cooperative Principles (again explaining them in a very

theoretical way).

Occasionally a member of your audience raises a hand want-

ing to ask a question but you don't pay attention. In your

opinion this is your show, not your audience's.
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Brief for the Audience

You are a peasant from Kidia Village. You have many pro-

blems in the village: poor crop, low prices, costly trans-

port, etc. You don't know what to do. Someone has mentioned

co-operatives. You have heard vaguely that a co-operative

might help solve the problems in the village. But you don't

know what co-operatives are, much less how they might help

solve your problems...

So, today you are gathered at the market place expecting to

hear this young expert explain to you what a co-operative

is, and what it could do for you. But you are very disap-

pointed by his explanation. To start with you don't really

understand what he is talking about. He is talking about

names, places and things you have never heard of, things

that have nothing to do with your problems here at Kidia.

Each time one of you tries to ask a question you are ig-

nored.

At the end of his talk you are as ignorant as before about

what a co-operative is. The young man has not taught you

anything useful.
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ROLE PLAY 2

Brief note for Field Worker

You 
are a co-operative Field Worker and have been invited

to teach the subject co-operation to villagers who are

about to form a co-operative. You know that many of them

are illiterate and you are very determined to make them un-

derstand co-operation.

Before you start talking to the group you should have col-

lected and tied together a bundle of sticks (about 12

sticks).

You start by explaining, very simply, that "co-operation"

comes from the word "co-operate". To co-operate is to help

one another by working together. You then ask members of

the group to give you examples of people working together

to help one another. You encourage people to contribute to

this discussion. Don't tell people their answers are wrong,

even if they 
appear so.

Explain that when people co-operate they make a difficult

job easier. Ask the group for examples of things that one

person cannot do but which many people co-operating can do.

Take out one stick from the bundle and ask a member of the

group to break it. 
After he/she has done so present him or

her with the remaining bundle of sticks and ask him or her

to break it.

Explain that it was easy to break the single stick, but

difficult to break the bunch. Explain further that this

demonstration teaches us that unity is strength. When we

co-operate we are standing united - like the bunch of

sticks; we are strong and formidable. When we work alone,

we are like the single stick; weak and easy to break. Co-
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operation is Unity, it is strength.

Proceed to explain that a co-operative is formed by people

who work together to solve their common problems - problems

which one person could not solve on his or her own. "For

example, we all know that our wives and children have to

walk long distances to fetch water. We need a well in the

village. But no one individual can sink a well on his or

her own, or is there? But if we all came together in a co-

operative, we would find it much easier to dig a well, con-

tribute money to buy and install a pump, and manage the

operations of the well so that everyone in the village bene-

fits".

Explain other ways in which co-operatives can help the

people of Kidia e.g. by purchasing seed and fertilisers for

the members at fair prices and by organising the marketing

of the members' produce collectively so that each villager

does not have to look around for a place to sell his or her

produce.

Tell your audience that before you proceed to explain fur-

ther what a co-operative is, you would be happy to answer

any questions on what you have explained. Try to answer

questions as simply and clearly as possible. Use local

examples as much as possible.
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SESSION 6.1

EXTERNAL FINANCING: CREDIT AND SUBSIDY

Objective: To enable trainees identify sources of exter-

nal finance for grassroots co-operative pro-

jects and the functions and limitations of

such sources.

Time

	

4 hours.

Material:

	

Activity sheets 1 and 2.
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Session Guide:

1.

	

Make a brief review of the previous session. Then ex-

plain the objective of this session.

2.

	

Present the subject according to the "Summary of the

Session". Remember that trainees should formulate

their own ideas on the issues involved.

3.

	

Distribute Activity Sheet 1 and ask the trainees to

answer the questions individually in their notebooks.

Allow 20 minutes for this exercise.

4.

	

Review with trainees their answers to questions in Ac-

tivity Sheet 1. The idea is to determine the major

sources of funding.

5.

	

Distribute Activity Sheet 2 and divide trainees into

groups of two persons. Ask each group to carry out

the assignment. Allow 45 minutes for this.

6.

	

Reconvene the trainees into a plenary and ask each

group to present its conclusions on a flip chart.

Initiate discussions on the group presentations and

conclude the Session by summarising the main learning

points.
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ACTIVITY SHEET 1.

Answer the following questions individually (write down the

answers in your notebook):

1. Which of the following are the financial resour-

ces of the organisation/groups you work with?

- credit from commercial, development or co-oper-

ative banks, etc.?

- funds from local NGOs or directly from foreign

donor agencies?

- funds raised by the group-members themselves

(savings)?

- grant or subsidy from government?

2. How important are external contributions (from

banks, NGOs, etc.), compared to members' savings?

3. Which of the two (loans or grants) is the main fi-

nancial resource for the organisation/group?

4. For what purpose are the loans or grants used?

5. What is the interest to be paid in the case of

loans?

6. Does the group/organisation encounter problems

with repayment of loans or interest to the fi-

nancing organisation? If so, what are the pro-

blems and their causes?
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ACTIVITY SHEET 2.

Report to each other the answers to the questions in Activ-

ity Sheet 1.

Discuss the effects of such financing on:

- self-help orientation of the co-operative groups

and members' motivation to save;

- performance of the group (repayment rate, misuse

of money, profitability of the financial opera-

tions).

Compare your answers.

What are the similarities/differences between each of your

field work situations? How can the situation be improved?

Write your conclusions on a flip chart to be presented at

the plenary session.
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SESSION 6.2

MOBILISING LOCAL RESOURCES: CO-OPERATIVE SAVINGS

Objectives: - To enable trainees recognise the limitation

imposed by the commercial and other banks

and the need and potential for the poor to

raise their own funds for micro-projects.

- To enable trainees help mobilise local re-

sources for self-reliant, autonomous devel-

opment projects.

Time:

	

3 hours.

Material:

	

Activity Sheets 1 and 2.
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Session Guide:

1.

	

Make a brief summary of the main points arising from

the previous session (Session 6.1).

2.

	

Introduce this session using the information in the

Summary of the Session.

3. Distribute Activity Sheet 1. Divide trainees into

groups of 3 or 4 persons and ask each group to dis-

cuss the savings potential of the rural poor. Stress

that trainees should draw from their own field experi-

ence. Allow 50 minutes for this exercise.

4.

	

Reconvene the groups into a plenary and ask each to

present its conclusions. The plenary discussion fol-

lowing the group presentations should establish whe-

ther the rural poor have any savings potential. If.

there is a consensus to that effect, elicit from

trainees whether such savings could be used as ca-

pital for a co-operative savings and credit organis-

ation.

5.

	

Elicit from trainees under what conditions would the

following be preferable:



-

	

external resources;

-

	

local resources generated by the members themsel-

ves.

6.

	

Distribute Activity Sheet 2 and explain the exercise

involved. Ask trainees to return to their groups and

work on the exercise.

Allow one hour for this exercise, then reconvene

trainees into a plenary for presentation and plenary

discussion.

Summarise the main points emerging from the plenary

discussion and conclude the Session by stressing the

main learning points emerging from it.
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ACTIVITY SHEET 1

Drawing from your own field experience discuss and provide

answers to the following:

1.

	

Do you think that the poor sections of the rural pop-

ulation save and do have a saving potential? Why?

2.

	

In which of the following ways do poor people save:

- individually

	

( at home, or in kind by buy-

ing gold, cattle etc.);

-

	

groups

		

º traditional savings

groups,

º co-operative savings and

credit organisations,

º group savings in kind,

( e.g. collective storage

of food crops);

3.

	

For what purposes do people save?

4.

	

Are there differences in the savings potentials and

behaviour between:

-

	

women and men?

- other categories of the rural poor (e.g. between

those who have and those who have no land; those

with income from labour and those without)?

Prepare your conclusions and summarise them on a flip chart

for presentation and discussions at the plenary.
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ACTIVITY SHEET 2

Discuss the following questions:

1.

	

What problems do poor people encounter when dealing

with formal banking institutions in your area?

2.

	

Is there a need for village-based co-operative sav-

ings and credit organisations in your area?

3.

	

How does one secure the repayment of loans in your

area?

Prepare your conclusions and summarise them on a flip chart

for presentation and discussion at the plenary.
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SESSION 6.3

SUBSIDISED CREDIT AND ITS DANGERS

Obiective: To provide trainees with adequate background

information that would enable them advise

grassroots co-operative groups on the perils

of cheap credit.

Time :

	

2 hours.

Material:

	

Activity Sheet,

Working Aid
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Session Guide:

1.

	

Make a brief review of the previous session.

2.

	

Introduce the session as presented in the "Summary of

the Session".

3.

	

Distribute the Activity Sheet and the Working Aid and

explain the assignment. Divide trainees into groups

and ask each group to do the assignment given. Allow

50 minutes for this exercise.

4.

	

Reconvene the trainees into a plenary and ask each

group to present its conclusions. Discuss the concept

of commercial interest rates and discuss what levels

of interest on loans and savings should be applied

for self-sustainance of a Co-operative Savings and

Credit System.

5.

	

During the plenary discussion trainees will probably

argue that if the aim is truly to help the poor, it

would not be realistic to charge them commercial

rates of interest; they might not afford then. Stress

the point that although cheap credit is desirable one

must be aware of its negative effects on the rural

poor.
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ACTIVITY SHEET

Review the Working Aid (sheet 4)

1.

	

Should the interest charged on loans for poor people

be subsidised or should it be commercial - i.e. high

enough to cover costs? Give reasons for your views.

2.

	

If we accept the percentage for default (4%) and ad-

ministrative costs (4%) as real, what interest should

be paid on savings and what interest should be char-

ged on loans to make the system self-sustaining?

Prepare your conclusions and summarise them on a flip chart

for presentation at the plenary.
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WORKING AID

For a self-sustaining savings and credit system, costs are

covered by revenues from interest payments. This is refer-

red to as a commercial interest rate.

The percentages below are only given as examples.

Katherine
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SESSION 7.1

ORGANISATION, COMMUNICATION AND FINANCIAL MANAGEMENT

Objective:

	

To enable trainees recognise the key areas in

co-operative management which need their advi-

ce and guidance.

Time:	           2 1/2 hours.

Material:

	

Activity Sheet.

Katherine
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Session Guide

1.

	

Introduce the session using the information given in

the Summary of the Session.

2. Distribute the Activity Sheet and ask trainees to

answer the two questions individually. They should

write their answers in their notebooks. Allow 30

minutes for this exercise.

3.

	

Divide trainees into small groups and ask them to

discuss the answers they have prepared as above.



Session 7.1

Sheet 3

Allow 45 minutes for this.

4.

	

Reconvene the groups into a plenary and ask each to

present its conclusions. Initiate discussion on the

group presentations and summarise the main learning

points of the session.
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ACTIVITY SHEET

Answer the following questions in your notebook.

1.

	

Which aspects of management need outside assistance

most: organisational, financial, technical or con-

flict management? Give reasons for your answers.

2.

	

What, if any, are the problems related to:

( i)

	

composition of the boards and of other commit-

tees;

( ii) division of responsibilities and tasks within

the board; between board and members; and ex-

ecutive staff;

(iii) rules and regulations governing the day-to-day

operations of the group/organisation or the ab-

sence of such rules and regulations;

( iv)

	

communication within the co-operative group/or-

ganisation;

( v) management of finances, cost accounting and

book-keeping. Is assistance in the field of

financial management, cost accounting and book

keeping provided? Who are the best qualified

persons to provide such assistance?
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SESSION 7.2

EXTERNAL MANAGEMENT SERVICES

Objective:

	

To enable trainees recognise the pros and cons

of external management services.

Time: 	            2 1/2 hours.

Material:

	

Activity Sheet.
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Session Guide:

1.

	

Make a review of the previous session.

2.

	

Present'the session according to the "Summary" above.

3.

	

Distribute the Activity Sheet then divide trainees

into groups and ask each to discuss the questions. If

you do not consider the questions relevant to your

trainees you may reformulate them or prepare a case

depicting a more relevant situation.

4.

	

Reconvene the trainees into a plenary and ask each

group to present its conclusions. Initiate discussion

on the group presentations, elicit the main learning

points and conclude the session.
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ACTIVITY SHEET

1.

	

Which external Management Support Services do co-oper-

atives in your area receive and from whom?

2.

	

In which areas of the following do you assist co-oper-

ative committees in their administrative problems?

-

	

financial management

-

	

board/management relations

-

	

conducting meetings

-

	

financial reports

- recruitment, etc.

3.

	

What do you think would happen if you withdrew such_

assistance suddenly?

4.

	

Is the way you provide assistance consistent with the

idea of promoting co-operative self-reliance? Give

reasons for your answer.

5.

	

Do CFWs have a role to play in the settlement of dis-

putes in co-operatives? Give some examples from your

own experience as to the pitfalls one should avoid in

such situations?

Summarise your conclusions on a flip chart for presentation

to the plenary.
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SESSION 8.1

LINKAGES: BENEFITS AND RISKS

Objective: To enable trainees recognise the need for es-

tablishing linkages between co-operative

groups and other institutions and the problems

associated with linkages.

To enable trainees assist co-operative groups

identify and establish linkages.

Time: 2 1/2 hours.

Material:

	

Activity Sheets 1 and 2.
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Session Guide

1.

	

Present the session using the ideas and information

in the "Summary of the Session". Note that linkage-

building is usually a weak point in the functions of

many

	

development agencies. This may be reflected in

the trainees' attitudes towards one another's institu-

tions.

2.

	

Distribute Activity Sheet 1. Ask trainees to answer

(in their notebooks) the three questions. Allow 30

minutes for this exercise.

3. Distribute Activity Sheet 2. Divide trainees into

groups and ask them to discuss the answers prepared

individually as above, and to.write their conclusions

on a flip chart.



4.

	

Reconvene the trainees into a plenary and ask each

group to present its conclusions to be followed by

discussion. Summarise and synthesise the discussion.

Allow 45 minutes for this.

Note: You may wish to prolong the discussion or con-

duct an extra session on how CFW's can positiv-

ely influence negative attitudes within the

leadership of the CDAs as regards linkage

building between co-operative groups and the

other institutions. Discussion could also

focus on the implications of CFW's taking

their own initiative to foster collaboration

at field level without official permission

from their superiors.
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ACTIVITY SHEET 1

Individual Work Plan

Complete the following task individually by writing down

the answers in your exercise book.

1.

	

Which of the following support institutions do the

co-operative groups you work with have a working re-

lationship with (in the form of trading, subsidies,

education and training, advisory services etc.)?

-

	

Government or government-related institutions

-

	

Non-governmental development organisations

-

	

Private traders, companies, etc.

- Banks

-

	

Religious institutions

- Others.

2.     Select the most important of these support institu-

tions and answer the following questions: (exclude

your own institution and the bank as these have al-

ready been dealt with).

2.1

	

How did such collaboration come about?
2.2

	

What has been your role, if any, in this colla-

boration?

2.3

	

What is the nature and extent of this collabor-

ation at present?

2.4

	

How crucial is your assistance or advice in

the maintenance and improvement of such relat-

ionships? 3.

	

What specific actions have you taken to bring about

good understanding and sympathy between co-operative

groups and government institutions?
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ACTIVITY SHEET 2

Group Work

-

	

Report to each other your answers to the questions in

Activity Sheet 1.

-

	

What are the similarities and differences?

Write the answers on a flip chart for presentation at the

plenary.
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SESSION 8.2

NEGOTIATING WITH POWERFUL PARTIES

Objective: To enable trainees identify and analyse the

strategies and tactics employed by powerful

institutions when negotiating with the rural

poor.

Time:

	

2 hours.

Material:

	

Activity Sheet.
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Session Guide:

1. Present the session using the information in the

"Summary of the Session".

2. Distribute and explain the task in the Activity

Sheet. Divide trainees into groups and ask them to

carry out the task. Allow 45 minutes for this ex-

ercise.

3.

	

Reconvene trainees and ask each group to present its

conclusions on a flip chart. Group presentations

should then be followed by a plenary session. Syn

thesise the conclusions and summarise the main learn-

ing points of the session.
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ACTIVITY SHEET

1.

	

Select, for further analysis, one of the "support in-

stitutions" whose relationship with co-operative

groups you discussed in the previous session. (Govern-

ment department, NGO, or Bank).

2.

	

Discuss the following questions:

( i)

	

How do the representatives of this institution

perceive the co-operative groups, their member-

ship and their problems? (The group's organis

ing potential, the members' willingness to

change, the socio-economic problems faced by

the rural poor etc.).

-

	

Is their perception of the problems and of

the people correct?

-

	

Can it be modified, and if so, how?

( ii) What are the tactics applied by representati-

ves of institutions when dealing with co-oper-

ative groups to make them comply with their po

licies, or to justify their non-acceptance of

the group's legitimate claims or demands?

(iii) To what extent does your own institution apply

the tactics you identified under (ii)?

Write the answers on a flip chart for presentation to the

plenary.
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SESSION 9.1

PROCESS EXTENSION

Objective:

	

To enable trainees recognise the need for pro-

cess extension by co-operative group members.

Time:

	

2 hours.

Material:

	

Activity Sheet.
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Session Guide

1.

	

Present the Session using the information given in

the "Summary of the Session".

Note that for CFWs it might be difficult to accept

the idea that local leaders might be more effective

as extension agents than they (the CFWs) are.

2.

	

Distribute the Activity Sheet and explain the assign-

ment. Then divide trainees into groups and ask them

to do the exercise. Allow 45 minutes for this.

3.

	

Reconvene trainees in a plenary and ask each group to

present their conclusions. This should be followed by

a plenary discussion. Synthesise the various points

emanating from the discussion and summarise the main

learning points of the session.
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ACTIVITY SHEET

1

	

How does one achieve successful replication of co-

operative micro-projects in other villages?

2.

	

What role can local leaders play in such a process?

3.

	

Who should be responsible for the process of replicat-

ing co-operative micro-projects: local leaders suppor-

ted by CFWs or the CFWs themselves?

4.

	

How does one ensure greater involvement by local lea-

ders in extension and promotional work?

5.

	

Do local leaders have to be compensated for their ef-

forts? If so, why and how?

Summarise your conclusions on a flip chart for presentation

to the plenary.
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SESSION 9.2

MOVEMENT-BUILDING

Objective:

	

-

	

To enable trainees recognise the need

	

for

vertical structures of grassroots co-oper-

atives so as to bring about more fundamen-

tal socio-economic transformation.

- To enable trainees recognise the negative

aspects of vertical structures in represent-

ing the interests of the rural poor.

Time:

	

2 hours.

Material:

	

Activity Sheet.

Katherine
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Session Guide

1.

	

Present the Session using the information in the "Sum-

mary of the Session".

You should bear in mind that the theme of this session

is a rather sensitive one as trainees might conclude

that they represent institutions involved in artific-

ial expansion of the co-operative movement using pro-

ject money.

2.

	

Elicit from trainees the strategy to be used in making

the institutions they work for more 
consistent

 with

the principle of organic growth (growth from within).

Also elicit from them whether the institutions they

work for are accountable to the rural poor whose in-

terest they serve, and whether they allow democratic

control by groups or organisations at the lower level.

3.

	

Distribute the Activity Sheet and explain it so that

it is thoroughly understood. Then divide trainees into

groups to discuss the questions in the Activity Sheet.

Allow 45 minutes for this exercise.

4. Reconvene the trainees into a plenary and ask each

group to present its conclusions. This should be fol-

lowed by a plenary discussion whose conclusions you

should synthesise and summarise.
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ACTIVITY SHEET

1.

	

From your experience give some examples of economic

activities which have become possible (or would be-

come possible) by several grassroots groups working

together at supra-village level (district or provin-

cial level).

2.

	

What are the major problems you have noticed (or ex-

pect) in the relations between primary co-operative

units (grassroots groups) and the secondary-level

unit?

3.

	

What role do you play in settling those problems?

4.

	

(a) If the CDA you work for is not a secondary or ter-

tiary co-operative organisation a co-operative

union or federation), what facilities do you pro

vide in such fields as marketing, supply, proces-

sing, credit and transport?

( b) Do you think these services should be provided by

the CDA on a permanent basis, or should they be

transferred to a secondary co-operative unit con-

trolled by the grassroots co-operative group?

5.

	

How is your institution held accountable to the grass-

roots groups?

Synthesise the conclusions of your discussion. Focus

on what you see as the general situation, avoiding

any specific cases.

6.

	

Write your answers on a flip chart for presentation

at the plenary.
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SESSION 10.1

MONITORING AND SELF-EVALUATION

Obiective:

	

To enable trainees recognise the need for mon-

itoring and self-evaluation at co-operative

group level and to assist such groups evaluate

themselves.

Time:	           2 1/2 hours.

Material:

	

Working Aid,

Activity Sheets 1 and 2.
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Session Guide

1.

	

Present the session using the Summary above.

2.

	

Distribute the working Aid and explain the chart.

3.

	

Distribute Activity Sheet 1 and explain the task in-

volved. The six issues mentioned in the Working Aid

can be used to determine whether or not the self-eva-



luation is comprehensive (all six main issues). Allow

25 minutes for this exercise.

4. Distribute Activity Sheet 2. Divide trainees into

groups and ask them to exchange their experiences as

a result of the previous assignment. They should then

discuss the questions raised in Activity Sheet 2.

Allow 50 minutes for this exercise.

5.

	

Reconvene the trainees into a plenary and ask each

group to present its conclusions. Initiate a plenary

discussion on the group presentations and conclude

the session by summarising the main learning points.
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WORKING AID

Main issues to be addressed in self-evaluation

-

	

The top of the figure shows the development philos-

ophy of the people (co-operative group members),

their vision of the future.

-

	

Resources: concerns the financial, material and human

resources co-operative group members are putting in

(time, energy, money and land).

-

	

Methods: concerns
 the way the resources have been

used.

-

	

Objectives: is what members want to achieve by co-

operative action.

-

	

Results: is what has actually (or has not) been

achieved compared to objectives. Moreover there may

be other positive or negative effects intended or un-

Katherine



intended, arising from the way resources have been

mobilised and used.

-

	

Quality of life: is the impact of the activities on

the group members' individual lives.

From the above points, co-operative group members could ask

themselves the following key questions:

( i)

	

What do we want to achieve? Is our vision still

the same?

(ii)

	

Was the amount of resources we put in (money, la-

bour and land) adequate for what we wanted to

achieve?

(iii)

	

Did we use the resources efficiently (method of

work)?

( iv)

	

Were the objectives set the right ones? Were they

realistic?

( v)

	

Have we achieved the objectives of our activity?

What were the results? What were the other positi-

ve ,or negative effects from the way we have mobil

ised resources and used them? What were the un-

foreseen, positive or negative side-effects?

( vi)

	

Has the co-operative activity improved the qual-

ity of life?

If so:

- in what respect?

- to what extent?

- of how many people and of what category?
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ACTIVITY SHEET 1

-

	

Describe in your notebook and from your own experi-

ence, the way and the frequency with which your co-

operative groups practise monitoring and self-evalu

ation (they may call it differently or have no name

for it), indicating what role you have so far played

in that process.

-

	

After this, review the Working Aid attached to this

task and decide on the extent to which the co-oper-

ative groups give consideration to the key questions

listed in the Working Aid. If you think of other ques-

tions, possibly more important, write them down.
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ACTIVITY SHEET 2

1.

	

Report to each other your answers to the questions in

Activity Sheet 1.

2.

	

Discuss the following questions.

( i)

	

What is the importance of monitoring and con-

stant self-evaluation at the group level?

( ii)

	

How commonly is it practised?

(iii) What do you think are the key questions in a

monitoring and self-evaluation exercise?

(iv) What is your role as a CFW in facilitating

self-evaluation work?

Write down your conclusions /outcomes on a flip chart

	

for

presentation in the plenary session.
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SESSION 10.2

EVALUATION BY FIELD WORKERS AND

CO-OPERATIVE LEADERS

Objectives: - To enable trainees recognise the role of

the external evaluator in monitoring and

evaluating co-operative projects.

- To enable trainees evaluate their own (and

their institutions') methods of work.

Time:

	

2 hours.

Material:

	

Activity Sheet.
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Session Guide

1. Present this session using the material in the

"Summary of the Session".
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2.

	

Distribute the Activity Sheet.

Divide trainees into groups, and ask them to discuss

the assignment. Allow 50 minutes for this exercise.

3.

	

Reconvene the trainees into a plenary and ask the

groups to present their conclusions. If you consider

it necessary you could ask a smaller group of

trainees to synthesise the questions into a common

framework to be discussed as an extra session the

following day.
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ACTIVITY SHEET

Imagine that as a group of CFWs you were asked to assess,

in collaboration with grassroots co-operative leaders, the

quality and relevance of the co-operative development work

performed in a given area. Co-operative development is

shared responsibility of CFWs and leaders. Some promotional

tasks are carried out by CFWs as external promoters, others

by co-operative leaders as internal promoters, and still

others by the two together.

1.

	

What do you feel are the main issues to be discussed

if the purpose is to make co-operative development

work more effective while at the same time keeping

costs low?

2.

	

Do you think co-operative leaders would agree with

you that these are the main issues? Would they have

other priority issues?

3.

	

Do you think that for a systematic evaluation of the

co-operative development work in which you and co-

operative leaders participate, some form of assis

tance would be needed from a third party? Please elab-

orate.

Write down your main conclusions on a flip chart for

presentation at a plenary.

Katherine
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SESSION 11.1

EVALUATING THE COURSE

Objectives: - To enable trainees assess what they have

learnt from the course.

- To enable both trainer and trainees make a

thorough appraisal of the impact, relevance

and value of the course.

- To enable trainer and trainees generate
ideas that will help to improve similar

training programmes in future.

Time :

	

3 hours.

Material :

	

Activity Sheets 1 and 2.

Katherine



Session Guide

1.

	

Explain the objectives of this session.

2.

	

Distribute Activity Sheet 1, explain it thoroughly

and stress the need for answering the questions

frankly and without any inhibitions .or prejudices.

Then ask trainees to work through the questions in

the Activity Sheet individually. Allow 30 minutes for

this exercise.
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Note : The information contained in the evaluation

sheet may need modification to suit both the

course group and programme.

3. Distribute Activity Sheet 2. Divide trainees into

groups and ask them to work through the exercise.

Allow 45 minutes for this exercise.

4.

	

Reconvene the groups into a plenary and ask each to

present its conclusions. Summarise the conclusions on

three flip charts as follows:

1. Positive features of the course.

2. Negative features of the course.

3. Suggestions for improvement.

5.

	

Conduct a discussion on each of the three conclu-

sions. There will be no need to have a consensus on

each point. You should assume a completely neutral

position during the entire exercise, even if your per-

formance has been unfairly criticised.

Synthesise the discussions and elicit the key points.

Ask trainees if they agree with your conclusions. If

they do not, the points should be discussed again,

reformulated and discussed again until a general con-

sensus is reached.

Note: The trainer may also opt for a much more mod-

est role in this session. To avoid some of the

biases invalidating the evaluation results, it

might be desirable for him not to participate

in the plenary session but have one of the

trainees designated as discussion leader. At

the end of the plenary the conclusions may be

presented to the trainer, whereupon he may

give his comment. In practice, this will mean

that one will need two plenary meetings: one

with, and one without the trainer.
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ACTIVITY SHEET 1

Course Evaluation (individual)

-

	

Write down the answers to the following questions in
your exercise book.

Questions:

1.

	

What were your expectations when you entered the cour-
se?

2.

	

To what extent have those expectations been met?

3.

	

What was particularly useful to you in the course?

4.

	

Which parts or sessions should have been left out?
Why?

5.

	

Has this course helped you identify possible gaps in
knowledge or skills which you would like to acquire
through other training programmes?

6.

	

What is your assessment of the course methodology,
that is to say, the way the course was conducted (in-
dividual tasks, group tasks, role playing, plenary
sessions, working aids, case studies)?

7.

	

What are your suggestions for improving the course me-
thodology?

8.

	

What is your opinion about the contributions, roles
and attitudes of the trainers? (Please write down
positive and negative remarks, if any.)

9. Have you been satisfied with the accommodation,
meals, relaxation facilities, etc?

10.

	

What are your suggestions for improvement of 9 above?

11.

	

Was the course too long, too short or just right?

12.

	

Are you satisfied with the personal contacts you have
made during the course? Have you made new friends?

13.

	

How could the atmosphere be further improved to facil-
itate good communication, socially and intellectually
among trainees, and between the trainees and the
trainer(s)?

14.

	

Do you have any other comments or suggestions?

Katherine
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ACTIVITY SHEET 2

Sharing ideas ( in group)

Each member of the group should give his answers to the

first question in Activity Sheet 1. When all members have

done this, you should proceed to the second, and then the

third question, etc. until all the 14 questions are ans-

wered.

Try to formulate the group's judgement and remarks in a

clear, concise way. Some of the answers might be less

relevant than others because they refer to very specific

situations or individual feelings which can be considered

as exceptional; others might be of a more private nature

and less suitable to express in a plenary.

Katherine
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SESSION 11.2

ACTION COMMITMENT

Objective: To enable trainees develop a strategy with

which to put into practice the knowledge and

skills they have gained from the course.

Time:

	

3 hours.

Material :

	

Activity Sheet.

Session Guide:

1.

	

Refer to the objectives of the session and its sum-

mary. Emphasise the importance of each trainee work

ing out his own strategy which should be well-adjus

ted to his typical working situation.
 Stress that

trainees must have faith in the value of their own

ideas about positive changes in grassroots co-oper-

ative work. 
Refer to the good ideas they have so

often put forward during the course and explain that

such ideas, coupled with their intimate knowledge of

conditions in the field, will be most effective in

bringing about the desirable change.

2.

	

Explain that it is now time for trainees to decide on

a strategy for putting into practical action the

ideas they have gained from the course. In doing so,

however, they should be realistic about the situ-

ations in their working areas.

You must also consider the possibility of a short

follow-up course which will provide an opportunity

for trainees to report back on how they have applied

in their work the knowledge acquired from the
course. If there are such opportunities offered by



your institution, explain them to trainees. You

should not, however, make promises about future assis-

tance if you are not quite sure of carrying them out.

3. Advise trainees that when they return home they

should try to form "action-learning" groups consist-

ing of former participants of the course who would

meet occasionally and exchange ideas and experiences.

4.

	

Distribute the Activity Sheet and explain the assign-

ment. Ask trainees to work through the questions in-

dividually. Stress that the action plan (item 6 in

the Activity Sheet) will require a "realistic" rather

than a "revolutionary" strategy as the latter is most

likely to upset the people in the CDA as well as

those in the field; that is hardly the right way to

	

introduce change.

Allow 45 minutes for the assignment

6.

	

Conduct a plenary session in which individuals will

present, in summary form, their responses to the

questions in the assignment. The discussion on the

individual presentations should aim at identifying

similarities and differences in the individual obser-

vations and action plans. Trainees should also ident-

ify obstacles that might arise when implementing the

individual plans, suggest ways of removing or by-pas-

sing the obstacles, and of improving the strategies.

Explain that although the design of a strategy will

depend on the peculiarities of each particular situ-

ation, there are common features which may apply in

most situations

7.

	

Summarise the discussion by listing what has been

identified as the major obstacles in applying the

knowledge and what trainees have learned, and the

suggested ways of removing such obstacles. Also sum-

marise the common features of the strategies that can

be applied by all trainees in their different situ-
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ations. Go through the list once more with the

trainees and refine it as necessary.

8.

	

Conclude by stressing to the trainees that they have

an important role to play in bringing positive change

to the rural poor and that to achieve this they

should work conscientiously in putting into practice

their newly acquired knowledge.

Katherine
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ACTIVITY SHEET

1.

	

What do you consider to be the most useful thing you

have learnt from this course?

2.

	

What do you think are the immediate and long term

changes, if any, that should be introduced in your

field work?

3.

	

When you return to your CDA, and having explained

what you have learnt from the course and what you

plan to do, what reaction do you anticipate from

your:

a) colleagues?

b) superiors?

4. How are you going to enlist the support of your

superiors in trying out the ideas you have gained

from the course?

5.

	

How are you going to win the co-operation and support

of the co-operative groups in introducing positive

changes in the organisation and management of their

co-operatives.

6.

	

Prepare an action plan in which you will put into

practice your newly acquired knowledge and expertise.

Your plan should be realistic and practical, and

should take into consideration the situation in your

CDA and that in the field, as well as the attitudes

of the people involved in both.




